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about this
resource

A Vision for Catholic Education

             In Drawing New Maps of Hope, Pope Leo XIV offers a compelling vision for               
              Catholic education that extends far beyond teaching religion as a separate 
              subject. He emphasizes that Catholic education should integrate faith,  
               culture, knowledge, and life into a coherent whole. In particular, he reminds     
                us that, "Educators are called to a responsibility that goes beyond the      
       work contract: their witness has the same value as their lessons." Catholic
educators, therefore, do not simply teach content; they witness to the Gospel
through their words, actions, relationships, and way of life.

It is our hope that this resource serves as a practical tool for bringing this vision to
life by embedding Catholicity across the curriculum and fostering authentic
connections between faith and learning. Through these opportunities, students can
come to recognize God's presence in all areas of study, deepen their understanding
of the world as God's creation, and grow as disciples who use their gifts in service
of others and the common good.

The Scope and Sequence document outlines how each lesson connects to Ontario
Catholic Elementary Curriculum, Catholic Graduate Expectations and Principles of
Catholic Social Teaching.

The Science of Learning and Writing

Writing is a powerful tool that helps students deepen comprehension, organize
thinking, and transfer learning from short-term memory to long-term memory.
Through writing, students must process, analyze, and synthesize information,
strengthening understanding across all subject areas.

However, writing is also one of the most cognitively demanding tasks we ask
students to do. It requires students to simultaneously coordinate multiple
processes, including generating ideas, organizing thoughts, applying vocabulary
and grammar knowledge, recalling spelling patterns, and considering audience and
purpose. For many learners, managing these demands at once can lead to cognitive
overload.
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This writing resource is designed with the Science of Learning in mind. Key concepts such
as cognitive load, retrieval practice, and the gradual transfer of knowledge from working
memory to long-term memory are embedded throughout. By breaking writing into
manageable, structured steps, the resource reduces cognitive overload and allows
students to focus on one skill at a time. This approach builds both confidence and writing
proficiency over time.

Pedagogical Foundations

This resource is grounded in evidence-based instructional practice, drawing heavily on the
THINKSRSD writing approach (recently rebranded as Releasing Writers). For educators
new to this approach, this ONlit presentation provides an introduction, where Ontario
educators share their experiences implementing THINKSRSD and the impact on student
writing: Teaching Writing with Self-Regulated Strategy Development using ThinkSRSD 

A central feature of this resource is explicit instruction of the writing process. Writing is
co-constructed with students through a gradual release of responsibility, including
modelling, shared writing and guided practice. This ensures students develop a clear
understanding of each stage of the writing process while building confidence,
independence, and fluency. For continued practice of independent application, you may
consider additional resources that use a similar structure, such as ONlit’s Learning
Through Literacy.

This resource includes Indigenous content that aligns with the Social Studies expectations
outlined in the Ontario Curriculum. Integrating First Nations, Métis, and Inuit perspectives is
an important component of the Ontario curriculum and supports the principles of culturally
relevant and responsive pedagogy (CRRP). It also reflects the vision of the Ontario First
Nation, Métis, and Inuit Education Policy Framework, which promotes the integration of
First Nation, Métis, and Inuit histories, cultures, perspectives, and contributions throughout
the Ontario curriculum so that all students develop knowledge and appreciation of
Indigenous peoples.

Lesson Design and Structure

Lessons are organized by grade level and by specific forms of writing. Each lesson is
intentionally designed to be cross-curricular and embedded within existing subject areas
and curriculum expectations. This integrated approach reduces the pressure of teaching
writing as an isolated subject and instead supports meaningful writing experiences within
daily instruction.

                Each lesson begins with a Scripture passage as a reminder that Catholicity   
                is at the heart of all teaching and learning. Consider displaying the   
                 passage in your classroom and referring to it throughout the lesson to help
students make meaningful connections between their faith and learning. You can also click
on the bible symbol to take you to the full Scripture reading.
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https://thinksrsd.com/
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At the beginning of each lesson (as well as in the Scope and Sequence), you will find
suggested topics, lessons, and resources that can support instruction prior to beginning
the writing task. These materials are intended as optional supports to complement the
lessons and resources selected by the teacher, rather than serve as the sole source of
preparation. Teachers play an essential role in intentionally building students’ background
knowledge through instruction, discussion, and exploration of key concepts related to the
topic.

As a result, students are better able to focus on the actual writing process, such as
developing ideas, structuring their thoughts, and expressing themselves clearly, rather than
being overwhelmed by unfamiliar content. In this way, intentional pre-teaching and
knowledge-building directly supports student success in writing by making the task more
accessible and manageable for all learners.

There is an opportunity within every lesson for students to colour-code and analyze
exemplars of student writing; however, the timing of this activity should be determined
based on student needs. Developing writers may benefit from examining exemplars before
beginning their first draft to help them understand the structure and expectations of the
task. More advanced writers may benefit from analyzing exemplars after completing their
first draft, using them as a tool to reflect, revise, and strengthen their writing before editing.

There is no fixed amount of time assigned to each section of the lesson, as pacing will vary
according to student needs, prior knowledge, writing stamina, and classroom context.
Teachers may spend additional time modelling, co-writing, discussing mentor texts, or
revisiting specific skills when students require further support. Similarly, students may
move through some stages more quickly while requiring additional time to plan, draft,
revise, edit, and publish their writing. The full writing task is designed to be completed over
approximately two weeks, although teachers may adjust the timeline as needed to ensure
that students have sufficient time to engage meaningfully with each stage of the writing
process.

Assessment

Writing resources often place a strong emphasis on the final product, providing students
with a writing task and an assessment rubric but offering limited support throughout the
writing process. This resource focuses on triangulation for assessment - emphasizing the
importance of observations, conversations and products. Rather than assessing only the
finished piece of writing, teachers are encouraged to gather evidence throughout the
writing process by observing students as they plan, draft, revise, and edit, engaging in
conversations that reveal their thinking and decision-making, and evaluating the final
product. This balanced approach provides a more accurate picture of each student's
strengths, needs, and next steps, while recognizing that effective writing is a process, not
simply a final outcome.
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Meeting the Needs of Learners

The lessons are intentionally designed to embed the principles of Universal Design for
Learning. Co-writing and collaboration increase motivation and allow students to
participate in ways that feel comfortable and supportive. Clear learning goals and
introductory writing prompts provide organizational support by making expectations
explicit and helping students navigate the writing process through manageable, clearly
defined steps. The use of colour-coding, anchor charts, and graphic organizers also
provides visual motivation that sustains engagement throughout the writing process. Key
concepts are introduced using a variety of representations to support diverse learners,
such as mentor texts, teacher modelling and shared writing, visual anchor charts, oral
discussion and guided questioning, and colour-coded exemplars showing both strong and
developing writing.

The lessons are also meant to be flexible in order to meet the diverse needs of all learners
through differentiation. Background knowledge lessons ensure that students enter the
task with varying levels of prior understanding, while key vocabulary is explicitly pre-taught
and revisited throughout the unit to support comprehension and retention. Students are
supported through structured scaffolding strategies, including anchor charts, guided
shared writing, teacher modelling, and collaborative brainstorming, allowing for multiple
entry points and levels of support. All students are working toward the same overall goal of
producing a piece of writing; however, expectations are flexible, with adjustments such as
reducing the number of required supporting details or providing sentence stems to ensure
that all students can demonstrate their understanding in an accessible and meaningful way. 

The lessons incorporate a variety of supports that help Multilingual Language Learners.
Key vocabulary is explicitly taught and revisited throughout the lesson, providing students
with multiple opportunities to develop academic language. The use of mentor texts,
teacher modelling, shared writing, anchor charts, graphic organizers, and colour-coded
exemplars provides visual and linguistic supports that make the structure and expectations
of writing more transparent. Collaborative discussions allow MLLs to rehearse ideas orally
before writing, strengthening both language development and content understanding.
Sentence stems and structured organizers reduce the language demands of the task by
supporting students in organizing and expressing their ideas. Teachers may also consider
additional supports such as allowing the use of first-language resources, bilingual
dictionaries and strategic peer partnerships.

                At any point in the document, you can click on the cross symbol to return     
                to the table of contents.

Clickable links embedded in this document are always in blue.
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anchor charts 
and organizers

Narrative writing procedural writing

persuasive

all types of writing

expository
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https://drive.google.com/file/d/1PEnzNAUuHcmkMyznEXpaFc5JZ5tWigPc/view?usp=drive_link
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https://drive.google.com/file/d/1km8C33WhS4C6-wFyRebQVJlfSpnr9bH-/view?usp=drive_link
https://drive.google.com/file/d/1-ApOBaDKd7FmsqmAaz7KRvnQoQE1luFo/view?usp=drive_link
https://drive.google.com/file/d/1v8YCtlMH0oXIMnj5yHMYcmTHTopGDdeE/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1vOrzjO1GRDwRstaFUA6z7CAlPZ73srZN/view?usp=drive_link
https://drive.google.com/file/d/1cmSZU0wSyRymxPZlBWLzyqG4vSxH-Zb3/view?usp=drive_link
https://drive.google.com/file/d/1v8YCtlMH0oXIMnj5yHMYcmTHTopGDdeE/view?usp=drive_link
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Grade 4 - Nonfiction
                 narrative

The Lord God took the man and put him
in the Garden of Eden to work it and
take care of it.

Cross-Curricular: Language, Religion and Social Studies

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended as
optional supports to enhance classroom instruction. Teachers play an essential role in
building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task.

Story of the Three Sisters
When Ancient Wisdom Beats Modern Industry
Three Sisters Garden
Three Sisters Plants

Lesson Goal: Students will learn how the Onkwehonwe developed the Three Sisters
agricultural system and use this knowledge to write a nonfiction narrative that
demonstrates respect for Indigenous knowledge, environmental stewardship, and
community responsibility. For the purposes of this resource, the Onkwehonwe will be
referred to as the English translation: Haudenosaunee.
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Lesson: Early Societies to 1500 CE (Grade 4)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose
and audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms
and stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of
language conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the
strategies they found most helpful at different stages in the writing process.
Religion
LS 2.1 Examine the goodness of creation and the communal nature of human beings.  
LS 2.3 Responsible stewardship of creation.  
LS 3.2 Respect for people from diverse backgrounds. 
Social Studies
A1.1: Compare aspects of daily life and sustainability in early societies.
A3.2: Describe daily food practices, agricultural methods, and communal roles in early
societies.
Catholic Graduate Expectations
An Effective Communicator: Students present a structured nonfiction narrative using the
CSPACE framework depicting how the Haudenosaunee sustainably grow, harvest, and share
food. 
A Responsible Citizen: Students investigate Haudenosaunee agricultural systems to
appreciate environmental stewardship, recognizing their duty to care for the earth.
Catholic Social Teachings
 Participation and the Common Good: Students analyze how communal labour, such as
field planting, corn processing, and food storage, support the whole community.
 Solidarity: Students appreciate how Indigenous knowledge and ecological wisdom connects
to modern sustainability practices. 

11
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Learning Goals 
- I can write a narrative paragraph using the CSPACE framework. 
- I can describe what I have learned from the Haudenosaunee regarding their agricultural
practices.
- I can recognize that Haudenosaunee traditions and communities are vibrant and active
today. 

Success Criteria
- I can use a graphic organizer to plan the structure of my narrative.
- I can include accurate facts about Haudenosaunee agricultural methods into my writing.
- I can complete all components of the CSPACE framework.
- I can use descriptive words demonstrating connections to Indigenous knowledge,
environmental responsibility and community cooperation.
- I can edit capitalization, punctuation, and spelling (CUPS) and revise for clarity (ARMS).

Assessment
Consider using the “triangulation of
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
-  Pair students strategically for peer modeling, collaborative brainstorming, and oral
rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language Learners.

Materials/Resources
- Mentor Text
- Finding the Gist
- CSPACE Organizer
- Lined paper
- Student exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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Minds On (Whole Group)

Teacher: Before we start learning about Haudenosaunee (hoh-DEN-noh-show-nee) food
systems, let's think about how we get and eat food throughout the year. Think about the
different seasons we experience in our local community. How do your family's food choices or
traditions change from the fresh foods of spring and summer to the harvest of autumn and the
cold winter months?

(Allow students time to share their ideas.)

Possible prompts:
What kinds of fresh fruits or vegetables do you enjoy eating during the summer or fall?
Have you ever visited a garden, a farm, or a farmer's market in the warm months?
Where does the food in our grocery stores come from when it’s cold and snowy outside in
the winter?
What do you or your family do if you want to save summer foods so you can eat them later
in the year?
Why might people save and store seeds from one growing season to plant the next? Have
you or someone you know ever collected seeds from a garden?
Many of the fruits and vegetables we eat in Canada are grown in other countries and
shipped here, especially during the winter. What are the advantages and challenges of
getting food from other places through trade?

Teacher: That's right! In the spring, summer and fall, many of us enjoy fresh berries, corn, or
tomatoes straight from a garden or market. In the winter, when plants aren't growing outside,
we rely on food brought in from far away, or foods that have been frozen, canned, or dried to
last through the cold months.

Today, we rely a lot on grocery stores, refrigerators and freezers to keep our food fresh all
year round. But long before modern grocery stores existed, Haudenosaunee people
developed agricultural practices that sustained large communities.
 
We are going to learn about the Haudenosaunee Nation and their deep knowledge of
agriculture and stewardship. We will explore how they use techniques, such as companion
planting with the Three Sisters (corn, beans, and squash), to nourish the soil, promote
growth, share responsibilities, and ensure their entire community has plenty of food through all
four seasons.

Faith & Scripture Connection:

Ask students:
“Why is it important to care for the land that provides us with food?”
“What responsibilities do we have when we use our personal gifts that God has given us
(e.g., intelligence, problem solving) and gifts of creation?”
“How can we learn from the knowledge and practices of people who have cared for the
land for millennia?”

“The Lord God took the man and put him in the Garden of Eden to work it and take 
care of it.” -Genesis 2:15 
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Teacher: This passage reminds us that the earth is a gift from God, and we are called to be
responsible caretakers of creation. Caring for the land means more than using its resources;
it means respecting, protecting, and nurturing the natural world that sustains life. The
knowledge and practices shared by Indigenous communities, such as the Haudenosaunee
agricultural system, demonstrate the importance of living in balance with creation and
recognizing our responsibility to future generations.

Action 

Read mentor text and find the gist (whole group)

Before introducing the mentor text, pre-teach the following vocabulary to students:

Companion Planting: The practice of growing different types of plants close together so
they can help each other grow better by sharing space, nutrients, and protection. 
Reciprocal: A two-way relationship where both sides give, receive, and help each other out
equally, rather than one side taking everything. 
Stewardship: The active responsibility to carefully take care of and protect something
valuable so it stays healthy for future generations. 

Read the mentor text “The Science of the Three Sisters” aloud and have students follow
along.

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief
summary that captures the central message of the text without including too many details. As
a class, work together to create a gist statement. Remind students that a gist should be
short, clear, and focused, ideally 20 words or fewer. 

Sample gists: 

14

Who? Did What? Where/
When?

Joiner
(Conjunction)

Who? Did What?

Haudenosaunee
people

developed the
Three Sisters
planting method 

in gardens because corn, beans,
and squash 

work together to
support healthy
crops and soil.

Haudenosaunee
people

created
companion
planting methods 

on the land because the Three
Sister crops

work together to
support healthy
gardens.

https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
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https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1NokDFNEbLQ3QyBYNiU0RDqOCyMOSVLA9/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link


Use CSPACE organizer (whole group)

Review vocabulary and re-read the mentor text “The Science of the Three Sisters” as a class.
Review the gist that was created yesterday.

After reading, introduce the CSPACE organizer, pointing out the different coloured sections
and provided sentence stems. 

Introduce the writing prompt: God created all people with unique gifts, traditions, and ways
of living. Imagine you are a respectful guest who has been invited to learn from
Haudenosaunee community members. Write a nonfiction narrative reflecting on what you
learned about Haudenosaunee agricultural practices.

Distribute the CSPACE organizer. Using the organizer with prompts, guide students in
brainstorming ideas to complete each section of the organizer.

If students have not yet had experience with CSPACE, work through this as a whole class. If
they are already familiar with CSPACE, they may work with a partner or small groups to
generate ideas together.

Sample:

C - Me (a respectful guest) and a Haudenosaunee community member teaching me. 

S - A garden.

P - To learn about Haudenosaunee agricultural practices and how the "Three Sisters" work
together. 

A - I visit a Haudenosaunee garden and walk among the soil mounds. My host shows me how
corn, climbing beans, and squash grow together as a team without long rows or machinery. 

C - I see up close how each crop gives a special gift: corn provides a strong stalk, beans give
nitrogen to fertilize the soil, and prickly squash leaves shade the ground to keep pests away. 

E - I feel grateful for the wisdom of Haudenosaunee traditions. I leave knowing how important
it is to respect the land for future generations. 

Begin first draft of writing
As a class, begin collaboratively expanding the ideas from the CSPACE organizer into
complete sentences. Use lined paper and remind students to skip lines between their 
writing to leave space for revising and editing.
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https://drive.google.com/file/d/1-ApOBaDKd7FmsqmAaz7KRvnQoQE1luFo/view?usp=drive_link
https://drive.google.com/file/d/1-ApOBaDKd7FmsqmAaz7KRvnQoQE1luFo/view?usp=drive_link
https://drive.google.com/file/d/1-ApOBaDKd7FmsqmAaz7KRvnQoQE1luFo/view?usp=drive_link


Sample:
Today I had the chance to be a guest in a Haudenosaunee garden. I was excited to learn how
Haudenosaunee community members grow their crops. I saw round mounds of rich earth. 
My host explained that these special crops are called "The Three Sisters" meaning corn,
beans, and squash. They told me that these plants are like a team that helps each other thrive!
As we looked closer at one of the mounds, I saw how each sister brought her own gift. The tall
corn grows first, acting like a natural pole for the bean vines to climb up toward the sun.
Beneath the soil, the bean roots share nitrogen, acting like a natural fertilizer to feed the other
plants. Finally, the squash spreads its broad, prickly leaves across the dirt. This shields the
soil from the hot sun and keeps hungry animals away. Seeing how these three plants protect
and feed each other showed me the science behind companion planting. By keeping the soil
rich and healthy, Haudenosaunee communities make sure there is enough food for their
people while taking care of the Earth for future generations.

Colour-coding

Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as details,
transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the CSPACE organizer to
identify and underline the specific sentences. They can then colour in that specific part of the
rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to complete
some of them as a class or have them work in small groups/pairs.

Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and revise
their own work.
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to ensure
their writing is clear, organized, and free of errors. 
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https://drive.google.com/file/d/1_FuZkggHUMSIBywef5kLxF4Ztv0N60CF/view?usp=drive_link
https://drive.google.com/file/d/1-ApOBaDKd7FmsqmAaz7KRvnQoQE1luFo/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link


Consolidation and Reflection 

Teacher: We have explored how Haudenosaunee agricultural methods, like companion
planting with the Three Sisters, show a deep respect for the Earth. Let's reflect on how these
traditional practices connect to our faith and our shared responsibility as caretakers of God’s
world.

Ask students to respond to the following questions orally (whole group or Think/Pair/Share):

What does learning about Haudenosaunee agricultural practices tell us about the value of
Indigenous Knowledge?
What does this learning help you understand about God’s creation?
What responsibility do we have toward animals and their environments as part of God’s
creation?
How can we show respect and care for creation in our daily actions?
Where do you see evidence of God’s creativity in the natural world?
What does this topic teach you about your role in protecting God’s creation?

Have students use this template to set goals for their next writing task. (Individual)
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https://docs.google.com/document/d/1-6bLZrDUFW2ev_uLfzzDPnonCIvqntwmW6jGLHPAGXc/edit?usp=sharing


Grade 4 - procedural

Where were you when I laid
the foundation of the earth?
Tell me, if you have
understanding.

Cross-Curricular: Language, Religion and Science

Building Background Knowledge: Before beginning the writing task, teachers should ensure
that students have developed the necessary background knowledge and understanding of the
key concepts related to the topic. In addition to the lessons and resources selected by the
teacher, the materials provided in this resource are intended as optional supports to enhance
classroom instruction. Teachers play an essential role in building students’ content knowledge
through intentional instruction, discussion, and exploration of the topic; the provided resources
are meant to complement this learning rather than serve as the sole source of preparation for
the writing task. 

The 3 Rock Types: Students should understand how igneous, sedimentary, and
metamorphic rocks are formed. They should know that igneous rocks come from cooled
magma, sedimentary from layers of sediment pressed together, and metamorphic from
rocks changed by intense heat and pressure. Suggested video here.
The Canadian Shield: A brief geography/science lesson on what the Canadian Shield is,
why it is rich in minerals, and why it is a significant geological feature in Ontario.
Suggested video here.
Rocks and Minerals
Types of Rocks
EarthWise
School of Hard Rocks
Rocks and Minerals Vocabulary

Extension Activity: As an extension activity, students can explore how different cultures
understand and interact with rocks. For example, students can investigate the relationship
between some First Nations, such as the Anishinaabe, and rocks. In some Anishinaabe
teachings, rocks are understood as living beings with their own spirit and history. This provides
an opportunity to move beyond viewing rocks only as physical materials and consider the ways
rocks can hold cultural, spiritual, historical, and relational significance.

Grandfather Rocks
Nipin and the Rocks
The Teaching Rocks
Elder Peter Irniq explains Inuksuit
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https://www.biblegateway.com/passage/?search=job%2038&version=NRSVCE
https://www.dcp.edu.gov.on.ca/en/curriculum/science-technology/grades/grade-4/e/e2
https://www.youtube.com/watch?v=tNs1gqkYerg
https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-sshg/grades/g4-ss/b/b3
https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-sshg/grades/g4-ss/b/b3
https://www.youtube.com/watch?v=lQ0VSa6XLlo
https://tvolearn.com/pages/grade-4-science-and-technology-Ontario-Focus-learning-activity-4
https://kidsloverocks.com/educational-resources/types-of-rocks/?srsltid=AfmBOopbSJen26Z8HfifRTNwCoUbsDxJR4BVACed-EHMfunFicbQy8u6
https://www.manitoba.ca/iem/min-ed/kidsrock/earthwise/index.html#:~:text=Everything%20that%20%27Earth%27%20offers%20is,used%20wisely%20and%20%27gifted
https://thediscoverycentre.ca/wp-content/uploads/2020/06/School-of-Hard-Rocks-Learning-Guide-v4.pdf
https://drive.google.com/file/d/1ChGrSGHviU4IRTDQVE84eKyobbMPfca1/view?usp=drive_link
https://www.manitoba.ca/iem/min-ed/kidsrock/earthwise/index.html
http://www.our-story.ca/winners/writing/145:nipin-and-the-rocks#story
https://www.heritagetrust.on.ca/heritagematters/articles/kinomaage-waapkong-the-teaching-rocks
https://www.youtube.com/watch?v=NKQ97rOwBH0


Lesson Goal: Students will explore how God’s diverse creation is reflected in the rock cycle
and the unique properties of rocks. Using a Canadian mentor text and a National Geographic
resource, students will learn how to observe, classify, and sort rocks. They will then write a
formal procedural text (a "How-To" field guide) explaining how to sort and identify rocks by
their properties, framing their scientific accuracy as an act of stewardship for the Earth.

Lesson: Rocks, Minerals and Geological Processes (Grade 4) 

Curriculum Expectations
Language
A1.1 explain how transferable skills can be used to support communication in various cultural,
social, linguistic, and domain-specific contexts, and apply them when reading, listening to,
viewing, and creating texts of various forms
D1.1–D1.5: Write texts for a specific purpose and audience, using appropriate organizational
structures (Procedural/Informational) and transition words.
Religion
Students can acknowledge rocks and minerals as part of God's creation and explain that
understanding Earth's resources helps us care for and protect the environment. 
LS2.3 Identify ways we are called to be responsible stewards of creation.
CL2.3 Recognize wonders of nature as gifts from God.
Science
E2.2 Describe properties used to classify rocks and minerals.
A1.2 Record and organize observations.
Catholic Graduate Expectations
- An Effective Communicator: In procedural writing, if your instructions are messy or
confusing, the reader cannot successfully complete the task. By learning to use precise
"bossy" verbs, sequential transition words, and accurate science vocabulary, students are
practicing how to communicate clearly. They learn that their words have a purpose: to help
someone else succeed.
- A Responsible Citizen: A responsible citizen doesn't just look out for themselves; they look
out for the community and the environment. By writing a field guide that teaches others how to
identify and respect local rocks, students are actively promoting citizenship. They are
contributing to a community that values and protects nature.
- A Discerning Believer: This shifts the lesson from a regular science class to a faith-filled
experience. Instead of just looking at "boring old rocks," a Discerning Believer looks at the
Canadian Shield and sees God’s artistry, diversity, and creativity. The introduction and
conclusion of their writing require them to pause and reflect on this spiritual connection.
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https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language/grades/grade-4
https://iceont.ca/wp-content/uploads/2015/08/Elementary-Religious-Ed-2012.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum/science-technology/grades/grade-4
https://drive.google.com/file/d/17a1_0RKcseIt_h1RiFpOBmB_Vh2RwR3Q/view?usp=drive_link


Catholic Social Teachings
Stewardship of Creation: This is the "Why" of the science lab. We test for luster, texture, and
hardness so we can deeply know the Earth. The lesson teaches students that we cannot properly
care for what we do not understand. The very last step of their procedural writing explicitly
commands the reader to return the rocks safely to nature, which is a direct action of
environmental stewardship.
The Common Good: Rocks and minerals are natural resources used for building our society
(roads, technology, homes). This lesson connects to the Common Good by teaching students that
Earth's resources are shared gifts. Writing a guide to classify them properly helps ensure that
humans don't over-exploit or destroy these sacred spaces, preserving them for future generations.

Learning Goals
- I am learning to observe rocks and minerals carefully.
- I am learning to record and organize my observations.
- I am learning to describe the properties of rocks and minerals.
- I am learning to sort and classify rocks using their properties.
- I am learning to identify igneous, sedimentary, and metamorphic rocks.
- I am learning to explain how rocks are formed through geological processes.
- I am learning to use scientific vocabulary when writing about rocks and minerals.
- I am learning to explain how rocks and minerals are part of God's diverse creation.

Success Criteria
- I can observe rocks and minerals carefully.
- I can record and organize my observations.
- I can describe properties used to classify rocks and minerals.
- I can explain how rocks are sorted and identified.
- I can include a Catholic perspective about caring for God's creation.

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Materials/Resources

- Rocks and Minerals Vocabulary
- Mentor Text
- Procedural Organizer
- Finding the Gist 
- Procedural Rocket 
- Lined paper
- Student exemplars
- Bossy Verbs 
- Pencil crayons for colour coding (green, yellow,
orange, red)
- Editing checklist 
- CUPS and ARMS anchor charts
- Reflection template
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https://stmikes.utoronto.ca/wp-content/uploads/2020/07/180-Catholic-Teaching-v2.pdf
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1ChGrSGHviU4IRTDQVE84eKyobbMPfca1/view?usp=drive_link
https://drive.google.com/file/d/1ChGrSGHviU4IRTDQVE84eKyobbMPfca1/view?usp=drive_link
https://fliphtml5.com/ciykm/esqi/basic
https://drive.google.com/file/d/1km8C33WhS4C6-wFyRebQVJlfSpnr9bH-/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1fnIbAXJMzyQVRi-be1mZhlHlxFR3tp2B/view?usp=sharing
https://drive.google.com/file/d/1wFDV0APuCMEbS_Bk2MQRtpp8sh3V7t1p/view?usp=drive_link
https://drive.google.com/file/d/1wFDV0APuCMEbS_Bk2MQRtpp8sh3V7t1p/view?usp=drive_link
https://drive.google.com/file/d/121EveM2x35nOTag2_WJPGXykJoX3qFWO/view?usp=drive_link
https://drive.google.com/file/d/1Z3BQOYFmE0cK2FkT-j3aTm-DMwahfMb_/view?usp=drive_link
https://canva.link/g6nygz79vgb714k
https://drive.google.com/file/d/10InjR_Fi6Gr7IHhMq_7P-rf0ROKVlF3R/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=sharing
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language Learners.

Minds On (Whole Group)

School of Hard Rocks & The Common Good

The Mystery Bag: Show students a collection of diverse rocks or pictures of different rocks.
Ask: "If God made all of these from the same Earth, why do they look, feel, and act so
differently?" 

Media Exploration: Watch the short National Geographic Kids video on the rock cycle.
Discuss how Igneous, Sedimentary, and Metamorphic rocks are formed through geological
processes.

Discussion: Tie this to the Common Good. If we don't know what resources are under our
feet, how can we protect them? To be Responsible Citizens, we must learn the science of the
Earth.

Faith and Scripture Connection: As the discussion unfolds, ask students, "What can we
learn by observing and questioning the world around us?" and "Why is it important to
recognize that there are things about creation that we may not fully understand?"

You may choose to post the following passage on the board for the duration of the writing
task:
"Where were you when I laid the foundation of the earth? Tell me, if you have understanding."
— Job 38:4

Teacher: This passage reminds us that God is the creator of all things and that the world is
filled with wonders beyond what we can fully understand. As we explore and learn about
creation, we are encouraged to approach the world with humility, curiosity, and respect. Like
Job, we are reminded that learning begins with asking questions and recognizing the vastness
of God’s creation. By studying and caring for the world around us, we deepen our appreciation
for the gifts God has given us and our responsibility to be good stewards of creation.
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https://www.youtube.com/watch?v=yqG1D_JJpjg
https://www.youtube.com/watch?v=yqG1D_JJpjg


Action

Read mentor text and find the gist (whole group)

Open the mentor text to a prominent profile page (e.g., a page on 
Granite or Sandstone, ideally highlighting Canadian specimens like 
those from the Canadian Shield). (Pg. 14-43)

Analyze the Anatomy of a Non-Fiction Page: Point out how the book doesn't just feature a
wall of text. It uses structural features that match procedural writing.

The Headline/Title: It uses a clear, bold title to tell the reader exactly what the rock is.

The "Data Box" or "Fast Facts": Point out the sidebar that lists Hardness, Luster, and
Texture. Tell students: "Look at this box. This is exactly like our Materials and Properties list
we need in our procedural writing. The author groups these together so the scientist can see
them at a glance."

The Caption Instructions: Look at the small text beneath the images. Notice how they often
use active, imperative verbs to describe how the rock changes or how it's identified (e.g.,
"Look closely at the crystals," "Scratch the surface").

Use the book to co-create a "Word Bank" on your anchor chart. Instead of letting students use
vague words, show them the exact tier-3 vocabulary the mentor text uses to describe God's
diverse resources.

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief summary
that captures the central message of the text without including too many details. As a class,
work together to create a gist statement. Remind students that a gist should be short, clear,
and focused, ideally 20 words or fewer. 
Sample gists: 
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Who? Did What? Where/
When?

Joiner
(Conjuncti

on)

Who? Did What?

Geological
processes

change rocks and
minerals 

over long
periods of
time 

so new
landscapes
and resources

are created.

Geological
processes

change rocks and
minerals 

over time therefore we must act as responsible
stewards when using
these gifts.

https://fliphtml5.com/ciykm/esqi/basic
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link


Flip through the pages and hunt for adjectives and verbs together:
- Instead of "shiny," the book says: Glassy, metallic, vitreous, dull, waxy.
- Instead of "rough," the book says: Coarse-grained, granular, jagged, smooth, layered.
- Instead of "it has colours," the book says: Banded, speckled, flecked, veined.

Create a direct connection: "If the experts at National Geographic and the authors of our
mentor text use these words to describe the Earth, we should use them in our instructions to
make our field guides precise."

While secular books won't explicitly mention God or stewardship, you can use the visuals of
The Rock and Gem Book to anchor your Catholic Graduate Expectations:

Recognizing Wonders as Gifts (CL2.3): Open to a page featuring an incredibly intricate
rock, like a cross-section of an agate or a piece of banded gneiss from the Canadian
Shield.

Teacher Prompt: "Look at the intricate patterns in this rock. Humankind didn't paint
that; it happened over thousands of years through Earth's natural processes. When we
look at this mentor text, we are looking at a catalog of God’s artistry. Our introduction
needs to capture this exact feeling of wonder."

Stewardship (LS2.3): Look at a page in the book that mentions how a rock or mineral is
used by humans (e.g., limestone for cement, copper for wiring).

Teacher Prompt: "The book tells us how useful these rocks are. Because they are so
useful, humans mine them constantly. If we don't know how to identify and protect
these areas, we can destroy God's creation. Our procedural guide is going to teach
people how to identify them safely without destroying the environment."

Use Procedural Organizer (Whole group)

Review vocabulary and revisit the mentor text “Rocks and Gems” pages 14-43. 

Introduce the writing prompt: God created a beautiful and diverse world filled with many
natural resources. Explain how different types of rocks can be sorted and identified. 

Distribute Procedural Organizer and Bossy Verbs anchor chart to students. Guide students in
brainstorming ideas to complete each section of the organizer. Encourage students to use the
prompts on the anchor chart to support their thinking.

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only 
ideas that come from the mentor text, they can use any idea that may have also been 
learned in the previous lessons.
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https://drive.google.com/file/d/1Z3BQOYFmE0cK2FkT-j3aTm-DMwahfMb_/view?usp=drive_link


Sample:

Topic: Identifying and classifying the rocks of the Canadian Shield is an important job that
helps us understand and protect God's diverse creations (did not re-use gist).
First: Gather rock specimens, observe their luster, check to see if they are shiny, glassy, or
dull.
Then: Feel surface of each rock to determine its texture.
Next: Conduct scratch test using a copper penny, record which tool leaves a mark.
Last: Use all of your clues to sort the specimens into God’s three major rock groups.
Closing: By following these steps to sort our rocks, we are learning to become responsible
stewards who care for the beautiful natural resources God has given us.

Begin first draft of writing

As a class, begin collaboratively expanding the ideas from the organizer into complete
sentences. Use lined paper and remind students to skip lines between their writing to leave
space for revising and editing.

Sample:

Identifying and classifying the rocks of the Canadian Shield is an important job that helps us
understand and protect God's diverse creations. First, gather your rock specimens on a clean
surface and look at them under a bright light to observe their luster, checking to see if they are
shiny like metal, glassy, or completely dull. Then, feel the surface of each rock with your
fingers to determine its texture, noting in your notebook whether it feels coarse and rough or
smooth and glassy. Next, conduct a scratch test using a copper penny or a steel nail to
measure the hardness of the specimen, recording which tool leaves a mark on the rock. Last,
use all of your clues to sort the specimens into God’s three major rock groups: igneous (hard
with crystals), sedimentary (layered or sandy), or metamorphic (wavy bands of colour). 
By following these steps to sort our rocks, we are learning to become responsible stewards
who care for the beautiful natural resources God has given us.

Colour-coding *This task can also be completed before students begin their first draft of
writing. 

Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as 
details, transitions, or clear organization.
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https://drive.google.com/file/d/121EveM2x35nOTag2_WJPGXykJoX3qFWO/view?usp=drive_link


Students will use green, yellow, orange and red pencil crayons and the procedural organizer
to identify and underline the specific sentences. They can then colour in that specific part of
the rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.

Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and revise
their own work. Students should use this editing checklist for reference. 
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to ensure
their writing is clear, organized, and free of errors. 

Consolidation and Reflection 

Have students grab a scrap piece of paper or a sticky note. Display these three prompts on
the board and give them 3 minutes to write and 1 minute to share with a partner.
- Three Imperative Verbs: Write down three "bossy" action verbs you used in your writing
today (e.g., Examine, Scratch, Sort).
- Two Rock Properties: Name two scientific properties we can use to identify God's rocks
(e.g., Luster, Hardness, Texture).
- Act of Stewardship: Write one sentence explaining why a scientist who understands rocks
is a better caregiver (steward) of God's Earth. 

Have students use the reflection template to set goals for their next writing task.
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https://drive.google.com/file/d/10InjR_Fi6Gr7IHhMq_7P-rf0ROKVlF3R/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
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https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


grade 4 - persuasive

Remember the days of old, consider
the years long past; ask your father,
and he will inform you; your elders,
and they will tell you.

Cross-Curricular: Language, Religion and Social Studies 

Building Background Knowledge: Before beginning the writing task, teachers should ensure
that students have developed the necessary background knowledge and understanding of the key
concepts related to the topic. In addition to the lessons and resources selected by the teacher, the
materials provided in this resource are intended as optional supports to enhance classroom
instruction. Teachers play an essential role in building students’ content knowledge through
intentional instruction, discussion, and exploration of the topic; the provided resources are meant
to complement this learning rather than serve as the sole source of preparation for the writing
task. 

Social Organization in Early Society
Roles and Responsibilities *Please note that roles and responsibilities vary among First
Nations and Inuit communities. The examples provided here are intended to illustrate some
common practices and should not be interpreted as representative of all communities.
Scientific and Technological Development
On-Core: 1491 The Untold Story of the Americas Before Columbus Series (6 episodes)
*Subscription required but free trial available.

Additional Resources to Support Educators
This educator guide provides a deeper and more integrated understanding of Haudenosaunee
culture and life for the past and present (Click Here for the Guide).
This resource explains deeper about the Wampum (Click Here for the Resource).

Lesson Goal: Students will investigate an early society and identify what they believe is its
greatest contribution to our modern world. Using mentor texts and historical resources, they will
examine the achievements and innovations of different early societies and make connections to
life today. Students will then write a persuasive TIDE paragraph arguing which contribution has
had the greatest lasting impact, supporting their claim with historical evidence and connections to
Catholic Social Teachings such as stewardship, solidarity, and the common good.
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Lesson: Early Societies to 1500 CE (Grade 4)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose and
audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms and
stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the strategies they
found most helpful at different stages in the writing process.
Religion
Students can reflect on how all human societies are part of God’s unfolding story of creation and
how each society has contributed unique gifts, knowledge, and innovations that continue to shape
the modern world. 
LS2.1 Examine the goodness of Creation and the communal nature of human beings.
LS2.3 Responsible stewardship of creation.
LS3.2 Respect for people from diverse backgrounds.
Social Studies
A1.2 Compare aspects of early societies with one another.
A3.3 Describe significant achievements, innovations, and contributions of early societies.
A3.8 Identify ways in which early societies have influenced the modern world.
Catholic Graduate Expectations
- An Effective Communicator: Students use their voices to write and present a structured,
persuasive argument (TIDE method) that clearly explains how an early society influenced our
modern world, while listening respectfully to the perspectives of others.
A Responsible Citizen: Students explore how ancient innovations were used to care for the human
family and the earth, helping them recognize their own duty to practice stewardship and promote
the common good in their modern community.
A Reflective, Creative, and Holistic Thinker: Students look beyond basic historical facts to
critically analyze the moral and spiritual "why" behind human progress, connecting ancient history,
literacy skills, and Catholic Social Teachings. 
Catholic Social Teachings
Dignity of the Human Person: Students recognize that God gave brilliant, creative minds to all
early peoples, showing deep respect for the unique cultural gifts and worth of diverse human
societies.
Participation and the Common Good: Students see how ancient innovations (like written laws or
water systems) weren't just for individuals, but were created to help the entire community stay
healthy and thrive.
Solidarity: Students discover that we are part of one global human family, realizing that our daily
lives today are connected to and built upon the foundations laid by our early ancestors.
Rights and Responsibilities: Students learn that advancements during this time period gave
citizens new tools to organize society. As such, we have a responsibility to use these gifts wisely to
protect the rights of others.
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Learning Goals
- I can write a persuasive paragraph using a bold topic sentence (T), accurate historical
evidence (I), a detailed explanation (D), and a punchy ending (E).
- I can explain how an invention from an early society still impacts how we live, communicate,
or work in our modern world today.
- I can explain how an early society's achievements helped people practice Catholic Social
Teachings like the Common Good, Solidarity, or Stewardship.
- I can use an expressive voice and clear words in my presentation to persuade others (my
pitch), while listening respectfully to the diverse ideas of my classmates.

Success Criteria
- I can use a planning organizer to structure my ideas.
- I can start my paragraph with a bold topic sentence (T) that clearly names my society and
hooks the reader.
- I can use at least one specific historical fact or invention (I) that I found in my research text as
proof.
- I can explain (D) exactly how that ancient invention makes our modern life better today.
- I can use persuasive words to show how this society's actions connect to a Catholic Social
Teaching, like the Common Good or Stewardship.
- I can wrap up my argument with a punchy ending sentence (E) that leaves my audience
convinced.
- I can edit for capitalization, punctuation, and spelling errors and produce a final copy that is
neat, organized, and easy to read.
- I can explain which writing strategies helped me the most (e.g., planning, colour-coding
student exemplars).
- I can identify one strength and one area for growth in my writing.

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Materials/Resources
- Mentor Text
- Finding the Gist
- TIDE anchor chart
- TIDE organizer
- Lined paper
- Sticky notes (optional)
- Ancient society texts (Ancient Rome,
Ancient China, Ancient Egypt, or the
Haudenosaunee) for students
- Student exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language Learners.

Minds On (Whole Group)

Teacher: Tell the class to close their eyes and imagine that when they open their eyes again,
a magical force field has erased every single thing invented or thought of after the year 1500
CE.

The Whole-Group Discussion: Guide them chronologically through their morning to show
them how modern life instantly freezes through the suggested prompts:
- No water systems (Ancient Rome/Indus Valley): You go to brush your teeth, but no water
comes out of the tap. The toilet won't flush.
- No wheel (Ancient Mesopotamia): You walk outside to catch the school bus, but it's just a
metal box sitting flat on the pavement. No cars, bikes, or buses work.
- No paper (Ancient China): You get to school, but there are no notebooks, drawing paper,
books, or sketchpads.
- No written alphabet (Ancient Phoenicia/Mesopotamia): You look at your teacher's board, but
it's completely blank. You try to text a parent, but written language doesn't exist.
- No rules/agreements (Wampum belts (Haudenosaunee)): You get to recess and try to play a
game with your friends, but nobody can agree on the rules anymore. Your teacher tries to
remind everyone of the school promises you made on the first day, but there is no record or
sign of any agreement, so everything falls into complete chaos.

As you are guiding them through each scenario you have three options (choose the best one
for your group’s needs):

Option 1: The "Eraser" Sticky Note Challenge 

Give every student 4 sticky notes when they walk in. As you call out the modern items that
disappear, they have to physically run and "label" the casualties in your classroom. 
Post-its can be three different colours, or students can label their post-its with Roman, 
Chinese, Mesopotamian and Haudenosaunee (or simply R,C, M and H). Tell students that
they should only put one post-it for each label.
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Teacher says: "Ancient Chinese paper-making is gone!"
Student action: Run and stick notes on the recycling bin, books, or their notebooks.

Teacher says: "The Mesopotamian wheel has disappeared!"
Student action: Stick a note on the teacher’s rolling chair, the cart wheels, or a toy car.

Teacher says: "The Haudenosaunee Wampum Belts are gone! No one remembers the
agreements or promises that help people work together!"

Student action: Run and stick a note on the classroom rules chart, class constitution, or
school expectations poster.

The purpose of this activity is to get their energy out, letting them physically see how much of
their actual classroom relies on the ancient past, and builds immediate buy-in.

Option 2: The "Survival Scorecard" (Whiteboards or Scrap Paper)

Have students sit with a partner with a mini-whiteboard divided into two columns: "We are
okay" and "We are in big trouble."

The teacher reads out the missing ancient inventions, the partners have 30 seconds to debate
and write down why that specific loss might ruin their day.

If you lose the wheel: They might write "Walk 5 hours to school" under Big Trouble.
If you lose written language: They might write "No math tests!" under We are okay (Grade
4 humour!), but "Can't read video game instructions" under Big Trouble.

The purpose of this activity is to force students to instantly practice the "Modern Impact"
thinking they will need later for the D (Detailed Explanation) in their TIDE writing.

Option 3: The Simple Class Discussion

As the teacher reads through each scenario students and teacher discuss the modern day
impact.

The Faith & Scripture Connection: As the discussion unfolds, ask students, "Why is it
important to learn from the experiences and knowledge of others?" and "How can the stories
and teachings of previous generations help us better understand the world today?" 

Teacher: Look around our room. We are in big trouble without these ancient ideas! This
shows us exactly why human beings can't live alone. God designed us to be communal. He
gave these early societies the brilliant minds to build a foundation so that thousands of 
years later, you and I could sit in this safe, working classroom today.
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You may choose to post the following passage on the board for the duration of the writing
task:
"Remember the days of old, consider the years long past; ask your father, and he will 
inform you; your elders, and they will tell you."
— Deuteronomy 32:7

Teacher: This passage reminds us that wisdom is often shared through the stories,
experiences, and teachings of those who came before us. God calls us to value the
knowledge of our families, elders, and communities, recognizing that each generation has
important lessons to share. By listening to the experiences of others and learning from the
past, we can develop a deeper understanding of ourselves, our communities, and our
responsibilities. Honouring the voices of previous generations helps us appreciate the gifts of
knowledge, traditions, and perspectives that shape who we are today.

Launching the Big Mission

The teacher will introduce the driving question that sets up the rest of the week:

Teacher: God calls us to learn from the peoples and societies that have shaped our world.
Your mission is to investigate an early society and identify what you believe is its greatest
contribution to our modern world. 

Action

Read mentor text and find the gist (whole group)

Prior to exploring the mentor text, display these three essential concepts on the board and
facilitate a class discussion to build understanding:

Innovation: An original creation or a resourceful method developed to address challenges
and improve human life.
Society: A structured group of individuals coexisting through shared governance,
collaborative labour, and collective progress.
The Common Good: Caring for our entire global family to ensure that all people possess
the necessary resources to flourish in safety and health.

Project the mentor text on the board and/or hand out a copy to each student to follow along.

Teacher: Class, we are about to meet a massive, ancient secret word in our reading today. It
looks weird and sounds funny, so let's practice saying it together right now so our brains are
ready when we see it: kyoo-NEE-a-form. Let's whisper it: cuneiform. Let's say it in a giant
robot voice: cuneiform! Keep your eyes peeled for it while we read! Next, read it aloud to 
the class while students use their fingers or pointers to follow along.

Read the mentor text “The Clay Pioneers: How Mesopotamia Invented Writing” aloud 
and have students follow along.
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After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief
summary that captures the central message of the text without including too many details. As
a class, work together to create a gist statement. Remind students that a gist should be short,
clear, and focused, ideally 20 words or fewer. 

Sample gists: 

Use TIDE organizer (Whole group/Small Group)

Review vocabulary and re-read the mentor text “The Clay Pioneers: How Mesopotamia
Invented Writing” as a class. Review the gist that was previously created.

After reading, introduce the TIDE anchor chart, pointing out the different coloured sections
and provided sentence stems. 

Remind students of their mission from previously: God calls us to learn from the peoples and
societies that have shaped our world. Your mission is to investigate an early society, use the
TIDE method to write a powerful argument, and convince our class: What is their greatest
contribution to our modern world?

Introduce the writing prompt: God filled our global ancestors with unique knowledge,
creativity, and understanding to build communities. Choose one early society 
(Ancient Rome, Ancient China, Ancient Egypt, or the Haudenosaunee) and write a 
powerful TIDE paragraph that identifies its greatest contribution to our modern world while
serving the Common Good.
* It is important to share with students that the Haudenosaunee Confederacy remains a living
political, cultural, and social entity.

Who? Did What? Where/
When?

Joiner
(Conjunction)

Who? Did What?

Ancient
Mesopotamians

invented writing
/cuneiform 

in early
history 

so modern people
/ their

community

could communicate
and protect the
common good.

Early societies  created writing
systems

long ago because they wanted to share
knowledge, and

help their
communities thrive.
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Today students will use the mentor text to complete the TIDE organizer as practice.

Distribute the TIDE organizer to students. Using the TIDE anchor chart as a reference,
guide students in brainstorming ideas to complete each section of the organizer.
Encourage students to use the prompts on the anchor chart to support their thinking.

If students are already familiar with the TIDE structure, they may work with a partner or in
small groups to collaboratively generate ideas. If this is their first experience using the
organizer, complete the process as a whole-class shared writing activity.

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas
that come from the mentor text, they can use any idea that may have also been learned in
the previous lessons.

Sample:

T - Ancient Mesopotamians invented writing long ago so their community could protect the
common good.(re-used gist statement)

I - Scribes pressed wedge-shaped marks called cuneiform into wet clay tablets

D - This helped them to write down fair laws so citizens were safe. 

I - Doctors pressed medical recipes into the damp clay.

D - This helped sick people in their city and passed down medical knowledge.
 
I - Clay tablets baked in sun and created rock tablets that survived for thousands of years.

D - This was the beginning of every alphabet, book, and digital text message we use now.

E - Overall, the people of Mesopotamia used the minds God gave them to create a brilliant
writing system that keeps our global human family connected to this very day.

Teacher reviews graphic organizers and supports students as necessary, ensuring they
are on the right track before beginning their independent TIDE the next day.
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Use GIST and TIDE Organizers (Independently)

Now that students have practiced using the GIST and TIDE organizers, they will receive
their own text and extract information for their own graphic organizers. Encourage students
to use the prompts on the anchor charts to support their thinking.

Teacher: Mesopotamia has a great argument, but now it is time for your expert groups to
find the secrets of your own societies. You are each going to get your own ancient text.
Your job right now is to be historical detectives. Read the text, hunt for facts, and fill out
your own Finding the GIST and TIDE graphic organizer. Don’t forget to use the sentence
starters on the board to help you.

Hand out texts for students or give them a choice. Hand out the specific ancient society
texts (Ancient Rome, Ancient China, Ancient Egypt, or the Haudenosaunee) along with the
blank Finding the Gist and TIDE organizer.

Students read their assigned text independently and complete the Finding the Gist
organizer.

Next, they use the Who / Did What / Joiner chart prompts on the board, they write their 20-
word-or-fewer gist statement in the T box of their organizer.*
* For students that require differentiation, you might support them by providing them with a
prehighlighted text as well as a fill in the blank graphic organizer. The teacher guides them
as necessary.

Students dive back into the text to find their historical facts. They fill out their organizer
boxes, making sure to match every history fact (I) with a "so what?" explanation (D) about
how it served the common good. Remind students to continue using their colours to
support their thinking. 

Begin first draft of writing (whole group)
Remind students of graphic organizers and colour coding from the last day. As a class,
begin collaboratively expanding the ideas from the TIDE organizer they completed the
previous day as a whole group into complete sentences. Encourage students to refer to
the TIDE anchor chart for sentence stems, transition words, and organizational support as
they write. Use lined paper and remind students to skip lines between their writing to leave
space for revising and editing.

34

https://drive.google.com/file/d/1zLblugqLbstkwqXzMVinTFI9pBhoD3mB/view?usp=drive_link
https://drive.google.com/file/d/1T2tnbAXkVEvBmD0LAaJaOsy1gdlvx0Dz/view?usp=drive_link
https://drive.google.com/file/d/1MARoJ2msAYn3amQVP3FjNfh0I7MhcNJs/view?usp=drive_link
https://drive.google.com/file/d/1SBAwgQKfugBs08xzOSmsDu7AMmC-WuOi/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1v8YCtlMH0oXIMnj5yHMYcmTHTopGDdeE/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link


Sample:

Ancient Mesopotamians invented writing long ago so their community could protect the
common good. Scribes pressed wedge-shaped marks called cuneiform into wet clay
tablets. This helped them write down fair laws so citizens were safe. Also, doctors pressed
medical recipes into the damp clay. This helped sick people in their city and passed down
important medical knowledge to younger kids. Additionally, clay tablets were baked in the
sun and survived for thousands of years. This explains why we have the alphabet, books
and the messages we use now in the present day. Overall, the people of Mesopotamia
used the minds God gave them to create a brilliant writing system that keeps our global
human family connected to this very day.

Colour-coding *Teachers may also choose to complete colour-coding after the first draft
of writing, depending on student needs.

Next, in small groups or partners, students will colour-code student exemplars as a visible,
concrete way to make strong writing “transparent” for students so they can notice and
internalize what effective writing looks like before they try it independently. Students are
also shown examples of writing that have missing components so they can identify gaps,
recognize areas for improvement, and understand how to strengthen their own writing by
adding missing elements such as details, transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the TIDE anchor chart
to identify and underline the specific sentences. They can then colour in that specific part
of the rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.

Begin first draft of writing (independent) 

*Teachers should verify the accuracy and completion of all student organizers to ensure
appropriate progress prior to the beginning of this phase. Meet with students during or prior
to the independent portion to ensure whole completion of writing. 

Now that students have seen student exemplars and have practiced as a whole group
drafting of their writing from graphic organizer to writing, they will now apply this to their
own writing. 

Hand out lined paper and students’ TIDE organizers from the last day. Students will write
their own persuasive texts by investigating an early society and identifying what they
believe is its greatest contribution to our modern world. 

Give students time to work in groups to prepare their “pitch” prior to consolidation.
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Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and
revise their own work.
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and
clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to
ensure their writing is clear, organized, and free of errors. 

Consolidation & Reflection: The Great Society Debate

The 3-Minute Expert Pitches (Persuasive Thinking)
Teacher: Historical Detectives, you have gathered your data! Now it is time to persuade
the class. We are going to hear from each group. As you listen, think about who makes the
strongest argument for having the greatest influence on our world today!

Have a few students from each group share their pitch.
Some examples might include:

Rome Pitch: "Our society invented aqueducts! Without us, cities today wouldn't have
clean running water or plumbing."
China Pitch: "Our society invented paper from plants! Without us, nobody would have
school notebooks, paper money, or books to read."
Egypt Pitch: "Our society invented papyrus scrolls! We inspired the first books and
calendars so farmers could grow food for the hungry."
Haudenosaunee Pitch: "Our society created wampum belts to record the Great Law
of Peace! We showed the world how to run a fair government where everyone has an
equal voice."

The 4-Corner Persuasive Vote

Designate the four corners of your classroom as Rome, China, Egypt, and
Haudenosaunee.
Teacher: Stand up and walk to the corner of the room of the society that you think has had
the absolute greatest influence on our modern world. You cannot choose your own group
unless you truly believe your argument was the most persuasive!
Once students arrive at their corners, give them 2 minutes to talk with their corner-mates to
form one mega-reason why they chose that spot, then have one spokesperson from each
corner share it out loud.
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Whole-Group Faith Reflection

Bring students back to their seats to tie their persuasive thinking back to the Deuteronomy
32:7 theme and God's purpose. Ask students to respond to the following questions orally
(using Think/Pair/Share):
- Where do you see evidence of God’s creativity and design in the human minds of our
global ancestors?
(Example student answer: He gave them the smart minds to look at nature, like river reeds,
mud, trees, and shells, to build things that helped people).
- How did these ancient innovations protect "The Common Good" and help people love
their neighbours?
(Example student answer: Writing down fair laws kept people safe, paper shared medicine
recipes, and aqueducts gave free clean water to poor families).
- What responsibility do WE have today with the gifts, technology, and knowledge that
have been passed down to us?
(Example student answer: We need to use our modern tools, like books and text
messages, to help our community, speak kindly, and look after one another).

Have students use the reflection template to set goals for their next writing task.
(Individual)

If possible, meet with students individually to discuss their goals prior to their next writing
task.
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grade 4 - expository

 O Lord, how manifold are
your works! In wisdom you
have made them all; the earth
is full of your creatures. 

Cross-Curricular: Language, Religion and Science

Building Background Knowledge: Before beginning the writing task, teachers should ensure
that students have developed the necessary background knowledge and understanding of the
key concepts related to the topic. In addition to the lessons and resources selected by the
teacher, the materials provided in this resource are intended as optional supports to enhance
classroom instruction. Teachers play an essential role in building students’ content knowledge
through intentional instruction, discussion, and exploration of the topic; the provided resources
are meant to complement this learning rather than serve as the sole source of preparation for
the writing task. 

Habitats and Animal Diets
Animals by Design
Black Bear Ecology
Animal Adaptations

Extension Activity
In addition to focusing on how adaptations help animals survive, you may also choose to
introduce examples of First Nations traditional narratives explaining how things came to be.

The Beaver’s Tail (Traditional story shared by Elder Hazel Dixon)
How the Turtle Got Its Shell (Anishinaabe traditional story shared by Elder Hazel Dixon)
How Porcupine Got Its Quills (Anishinaabe traditional story shared by Elder Hazel Dixon)
How the Bear Lost Its Tail (Story shared by Mike Ormsby)

Lesson Goal: Students will explore the diversity and interconnectedness of God’s creation by
learning how animals are uniquely adapted to survive in different habitats. Through the use of
a mentor text and collaborative discussion, students will examine how specific adaptations
help animals meet their needs for food, safety, and survival. Students will then write an
expository paragraph explaining how animal adaptations support survival. Through a 
Catholic lens of stewardship, students will reflect on their responsibility to respect, 
protect, and care for the living things and habitats that God has entrusted to us.
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https://www.biblegateway.com/passage/?search=psalm%20104&version=NRSVCE
https://tvolearn.com/pages/grade-4-science-and-technology-Global-Focus-learning-activity-2
https://tvolearn.com/pages/grade-4-science-and-technology-Global-Focus-learning-activity-5
https://files.ontario.ca/mnrf-cr-black-bear-ecology-life-systems-habitats-and-communities-guide-for-grade-4-teachers-en-2019-04-23.pdf
https://letstalkscience.ca/educational-resources/lessons/animal-adaptations
https://www.youtube.com/watch?v=fvttFwwjl3w
https://www.youtube.com/watch?v=cA4-SE3aRvs
https://www.youtube.com/watch?v=RkcJzSNjavY
https://www.youtube.com/watch?v=rNb9tj-wXBo


Lesson: Habitats and Communities (Grade 4)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose and
audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms and
stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process.
Religion
LS2.1 Examine the goodness of Creation and the communal nature of human beings.
LS2.3 Responsible stewardship of creation.
CL2.3 Wonders of nature as gifts from God. 
Science
B2.2 Describe ways in which animals depend on other living things and on their environment to
meet their basic needs.
B2.3 Explain how animals are adapted to their habitats and how these adaptations help them meet
their basic needs and survive.
Catholic Graduate Expectations
- An Effective Communicator: Students will organize their ideas and clearly explain how animals
adapt to their habitats.
- A Responsible Citizen: Through the lens of stewardship, students will recognize that their
actions can help protect and preserve God’s creation for the common good. 
- A Discerning Believer: Students will examine the goodness and diversity of God’s creation. 
Catholic Social Teachings
Stewardship of Creation: Students learn that all living things are interconnected and that humans
have a responsibility to protect habitats and ecosystems.
Respect for Life: The study of animal adaptations and survival highlights the value of all living
things within God’s creation.
The Common Good: Healthy ecosystems benefit all living things, demonstrating how our actions
affect the broader community of creation.

Learning Goals
- I can think of, choose, and organize my ideas for an informational piece about animal adaptations
and habitats.
- I can use a structured writing plan to help me explain scientific information clearly to my reader.
- I can revise my writing by adding scientific vocabulary, details, and explanations.
- I can edit my writing to make sure it is clear, accurate, and easy to understand.
- I can reflect on my writing and identify strategies that helped me improve as a writer.
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https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language/grades/grade-4
https://iceont.ca/wp-content/uploads/2015/08/Elementary-Religious-Ed-2012.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum/science-technology/grades/grade-4
https://drive.google.com/file/d/17a1_0RKcseIt_h1RiFpOBmB_Vh2RwR3Q/view?usp=drive_link
https://stmikes.utoronto.ca/wp-content/uploads/2020/07/180-Catholic-Teaching-v2.pdf


Success Criteria
- I can use a planning organizer to structure my ideas.
- I can explain at least 3 adaptations and how they help survival. 
- I can include specific details and explanations instead of simple statements. 
- I can edit for capitalization, punctuation, and spelling errors and produce a final copy that is neat,
organized, and easy to read.
- I can explain which writing strategies helped me the most (e.g., planning, colour-coding student
exemplars).
- I can identify one strength and one area for growth in my writing.

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on demonstrating
understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language Learners.

Minds On (Whole Group)

Teacher: Before we start reading about how animals adapt to their habitats, let's think about how
people adapt to changes in their environment. Think about the different seasons we experience
throughout the year. What are some things you do differently in the summer compared to the
winter?
(Allow students time to share their ideas.)

Materials/Resources
- Mentor Text
- Finding the Gist
- TIDE anchor chart
- TIDE organizer
- Lined paper
- Student exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1PEnzNAUuHcmkMyznEXpaFc5JZ5tWigPc/view?usp=drive_link
https://drive.google.com/file/d/1v8YCtlMH0oXIMnj5yHMYcmTHTopGDdeE/view?usp=drive_link
https://drive.google.com/file/d/1PWmvbnDn0ezU2cuurYvYd5Tjjy0dnxDE/view?usp=drive_link
https://drive.google.com/file/d/1PWmvbnDn0ezU2cuurYvYd5Tjjy0dnxDE/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Possible prompts:
What do you wear when it is very hot outside?
What do you wear when it is cold and snowy?
What activities do you enjoy in the summer?
How do you stay warm during the winter?
What do you do to stay cool on a hot day?

Teacher: That's right! In the summer, many of us drink more water, wear lighter clothing, go
swimming, or stay in the shade to keep cool. In the winter, we wear heavy jackets, boots, hats,
and mittens to stay warm. Some people warm up by a fireplace or spend more time indoors.

Even though humans don't usually call these changes "adaptations," we adjust our behaviours
and clothing to help us stay comfortable and safe in different conditions.

Today, we're going to learn that animals also have special adaptations that help them survive in
their habitats. Unlike us, animals can't simply put on a winter coat or turn on the heat. Instead,
they have unique body features and behaviours that help them find food, stay safe, and survive
in different environments.

Faith & Scripture Connection: Ask students, "What can the diversity of life on Earth teach us
about God’s creation?" and "How can we show care and respect for the plants, animals, and
environments that surround us?"

You may choose to post the following passage on the board for the duration of the writing task:
"O Lord, how manifold are your works! In wisdom you have made them all; the earth is full of
your creatures."
— Psalm 104:24 

Teacher: This passage reminds us that all of creation is a gift from God and that the world
around us reflects God’s wisdom and creativity. The variety of plants, animals, and ecosystems
on Earth shows the beauty and complexity of God’s work. As stewards of creation, we are called
to appreciate, protect, and care for the natural world. By learning about the interconnectedness
of living things, we develop a greater sense of wonder and responsibility for the environment
and all of God’s creatures.

Action

Read mentor text and find the gist (whole group)

Before introducing the mentor text, pre-teach the following vocabulary to students:
Adaptation: a body part, behaviour, or characteristic that helps an animal survive in its habitat. 
Camouflage: a colouring or pattern on an animal’s body that helps it blend in with its
surroundings to stay safe from predators or to help it hunt. 
Stewardship: Taking care of the world God entrusted to us.

Read the mentor text “Amazing Animal Adaptations” aloud and have students follow along.
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https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing


After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief
summary that captures the central message of the text without including too many details.
As a class, work together to create a gist statement. Remind students that a gist should be
short, clear, and focused, ideally 20 words or fewer. 

Sample Gists:

Use TIDE organizer (Whole group)

Review vocabulary and re-read the mentor text “Amazing Animal Adaptations” as a class.
Review the gist that was created yesterday.

After reading, introduce the TIDE anchor chart, pointing out the different coloured sections
and provided sentence stems. 

Introduce the writing prompt: God created a diverse and interconnected world, where all
living things are purposefully designed. Explain how animals adapt to their environment. 

Distribute the TIDE organizer to students. Using the TIDE anchor chart as a reference,
guide students in brainstorming ideas to complete each section of the organizer.
Encourage students to use the prompts on the anchor chart to support their thinking.

If students are already familiar with the TIDE structure, they may work with a partner or in
small groups to collaboratively generate ideas. If this is their first experience using the
organizer, complete the process as a whole-class shared writing activity.

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas
that come from the mentor text, they can use any idea that may have also been learned in
the previous lessons.
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Who? Did What? Where/
When?

Joiner
(Conjunction)

Who? Did What?

Animals have adaptations in different
habitats

so they can survive.

Different animals have unique
adaptations

in different
habitats

because they need to find food,
stay safe and

survive.

https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1Qr2_STHj73IlIzbP848LO-xtxwJ_adCQ/view?usp=sharing
https://drive.google.com/file/d/1PEnzNAUuHcmkMyznEXpaFc5JZ5tWigPc/view?usp=drive_link
https://drive.google.com/file/d/1v8YCtlMH0oXIMnj5yHMYcmTHTopGDdeE/view?usp=drive_link


Sample:
T - Different animals have unique adaptations in different habitats because they need to
find food, stay safe and survive. (re-used gist statement)
I - Polar bear’s fur is white.
D - Helps camouflage the bear. 
I - Ducks have webbed feet.
D - Helps them swim faster.
I - Rabbits have large ears.
D - Helps them hear sounds from far away and detect predators.
E - Overall, animals such as polar bears, ducks and rabbits have special features that
allow them to adapt to their habitats.

Begin first draft of writing
As a class, begin collaboratively expanding the ideas from the TIDE organizer into
complete sentences. Encourage students to refer to the TIDE anchor chart for sentence
stems, transition words, and organizational support as they write. Use lined paper and
remind students to skip lines between their writing to leave space for revising and editing.

Sample:
Different animals have unique adaptations in different habitats because they need to find
food, stay safe and survive. According to the text, a polar bear’s “white appearance helps
the bear blend into the snowy environment, making it harder for prey to spot it.” This
means the polar bear is camouflaged and makes it difficult for prey to spot the bear while
hunting. Another example is the webbed feet of a duck that is “one of their most important
adaptations.” This explains why ducks can swim so fast in the water. The text also states
that rabbits’ “large ears help them hear sounds from far away.” This means that they can
detect predators that are nearby and protect themselves. Overall, animals such as polar
bears, ducks and rabbits have special features that allow them to adapt to their habitats.

Colour-coding *Teachers may also choose to complete colour-coding before the first draft
of writing, depending on student needs.
Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks
like before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as
details, transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the TIDE anchor chart
to identify and underline the specific sentences. They can then colour in that specific part
of the rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.
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https://drive.google.com/file/d/1PWmvbnDn0ezU2cuurYvYd5Tjjy0dnxDE/view?usp=drive_link
https://drive.google.com/file/d/1LqkcjbPFhdWRwi5pklHD2YaSNRYGHjm7/view?usp=drive_link


Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and
revise their own work.
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and
clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to
ensure their writing is clear, organized, and free of errors. 

Consolidation and Reflection 

Ask students to respond to the following questions orally (whole group or
Think/Pair/Share):

What does this learning help you understand about God’s creation? 
What responsibility do we have toward animals and their environments as part of
God’s creation?
How can we show respect and care for creation in our daily actions?
Where do you see evidence of God’s creativity in the natural world? 
What does this topic teach you about your role in protecting God’s creation? 

Have students use the reflection template to set goals for their next writing task.
(Individual)
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https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Grade 5 - Nonfiction
                 narrative

As servants of God, live as free
people, yet do not use your
freedom as a pretext for evil.
Honour everyone. Love the family
of believers.
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Cross-Curricular: Language, Religion and Social Studies

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended as
optional supports to enhance classroom instruction. Teachers play an essential role in
building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task. 

Indigenous Peoples and European Contact in Canada
Indigenous Perspectives Education Guide
Indigenous Communities Before European Contact
Wampum Belts and Treaties
Motivations for Exploration and Settlement

Lesson Goal: Students will write a non-fiction narrative about an encounter between the
St. Lawrence Iroquoians and Jacques Cartier. Students will describe the interaction using
specific details (names, location, conflict) and give concrete ways that this interaction
affected both parties. Through a Catholic lens, students will be reminded that God
created all people in His image and calls us to treat one another with dignity and respect;
caring for the living things, habitats and people that God has entrusted to us.

https://www.biblegateway.com/passage/?search=1%20Peter%202&version=NRSVCE
https://www.iworks.org/media/436/download?inline
https://fb.historicacanada.ca/education/english/indigenous-perspectives/IndigenousPerspectives/assets/common/downloads/publication.pdf
https://tvolearn.com/pages/grade-5-social-studies-heritage-and-identity-learning-activity-2
https://tvolearn.com/pages/grade-5-social-studies-heritage-and-identity-learning-activity-3
https://tvolearn.com/pages/grade-5-social-studies-heritage-and-identity-learning-activity-3
https://tvolearn.com/pages/grade-5-social-studies-heritage-and-identity-learning-activity-4


Lesson: Interactions of Indigenous Peoples and Europeans Prior to 1713 (Grade 5)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose
and audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms
and stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of
language conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the
strategies they found most helpful at different stages in the writing process.
Religion
LS2.1 Dignity of the human person and life in community.
LS3.2 Respect for cultural diversity.
CL2.3 God’s presence in human relationships and human dignity.
Social Studies
A1.2 Analyse some of the consequences of interactions among Indigenous peoples and
Europeans.  
A3.6 Describe some of the consequences of early interactions. 
Catholic Graduate Expectations
An Effective Communicator: Students use their voices through historical fiction writing to
respectfully communicate multiple perspectives about the first interactions between First
Nations Peoples and Europeans, demonstrating empathy, historical understanding, and the
importance of treating all people with dignity.
A Responsible Citizen:  Students examine the effects of first contact between First Nations
Peoples and Europeans.
A Discerning Believer: Students reflect on the truth that all people are created in God's
image and consider how Jesus calls us to build relationships rooted in compassion, respect,
forgiveness, and reconciliation with all people. 
Catholic Social Teachings
Dignity of the Human Person: Students recognize that God gave brilliant, creative minds to
all early peoples, showing deep respect for the unique cultural gifts and worth of diverse
human societies. 
Participation and the Common Good: Students see how all communities have beliefs and
traditions that can work with all of society for the common good. 
Solidarity: Students discover that we are part of one global human family, realizing that our
daily lives today are connected to and built upon the foundations laid by our ancestors. 
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https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language/grades/grade-5
https://iceont.ca/wp-content/uploads/2015/08/Elementary-Religious-Ed-2012.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-sshg/grades/g4-ss/strands
https://drive.google.com/file/d/17a1_0RKcseIt_h1RiFpOBmB_Vh2RwR3Q/view?usp=drive_link
https://stmikes.utoronto.ca/wp-content/uploads/2020/07/180-Catholic-Teaching-v2.pdf


Learning Goals 
- I can think of, choose, and organize my ideas for a historical non-fiction narrative about the
effects of first contact between the St. Lawrence Iroquoians and Jacques Cartier.
- I can use a structured writing plan to help me explain historical information clearly to my
reader. 
- I can revise my writing by adding details and explanations and thinking about word choice. 
- I can edit my writing to make sure it is clear, accurate, and easy to understand. 
- I can reflect on my writing and identify strategies that helped me improve as a writer. 

Success Criteria
- I can use a planning organizer to structure my ideas. 
- I can use at least three historically important pieces of information. 
- I can include specific details and explanations instead of simple statements.  
- I can edit capitalization, punctuation, and spelling errors and produce a final copy that is
neat, organized, and easy to read. 
- I can explain which writing strategies helped me the most (e.g., planning, colour-coding
student exemplars). 
- I can identify one strength and one area for growth in my writing. 

Assessment
Consider using the “triangulation of
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral 
rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language 
Learners.

Materials/Resources
- Thought Bubble
- Mentor Text
- Finding the Gist
- CSPACE Organizer
- Lined paper
- Student exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/11M_L6xu75lize4EspKPNZF1kGlcublpN/view?usp=drive_link
https://drive.google.com/file/d/1Ooq6lvkiySKtr_AhDoTh6ZaQb22Dm_CP/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1-ApOBaDKd7FmsqmAaz7KRvnQoQE1luFo/view?usp=drive_link
https://drive.google.com/file/d/1PWmvbnDn0ezU2cuurYvYd5Tjjy0dnxDE/view?usp=drive_link
https://drive.google.com/file/d/1TtqLJF_YQQGMsIro3pUVwqveY0gqY8Nf/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Minds On (Whole Group)

Teacher: Before we start reading about interactions of the First Nations people along the St.
Lawrence and Cartier, let's think about how we feel when meeting someone new, how trust is
built, and how interactions have lasting impacts.

Option 1: First Contact Four Corners 

Goal: Students think critically about how people may have felt during first contact while moving
and communicating with peers. 

1.Post four signs around the room: Excited, Curious, Nervous, Confused. 
2.Read the following scenario: "Imagine you are travelling with your family when you see

people from a completely different culture for the first time. They speak a different
language, dress differently, and have customs you have never seen before." 

3.Students move to the corner that best represents how they would feel. 
4. In groups, students discuss: Why did you choose this feeling? What questions would you

have? What would help you show dignity and respect to the new people you meet? What
might show disrespect?

Option 2: Cultural Mystery Walk 

Goal: Students move, communicate, and creatively infer information about unfamiliar cultures. 

1.Place images or artifacts around the room (a dreidel, astrolabe, Matryoshka Dolls,
kimonos, canoe, map, birch bark, wampum belt, parol, Jeepney, Hanbok, janggu drum,
Nón Lá (Conical Hat), tabla, Ajrak, Truck Art etc.). 

2.Students move around the room in pairs completing a "See, Think, Wonder" organizer: I
See... I Think... I Wonder... 

3.After visiting each station, students find a new partner and share one observation and one
question. 

4.Give students a creative challenge:  "Choose one artifact and imagine you are seeing it for
the very first time. Create a thought bubble describing what you might think or wonder." 

5.Students post their thought bubbles beside the artifact. 

Discuss: 
What assumptions did we make about unfamiliar objects? 
How might people react when encountering unfamiliar customs, tools, or ways of life? 
How can curiosity help us build understanding and respect? How can curiosity lead to
disrespect?

Students will draw upon these reactions and wonderings when creating a narrative about the
experience of first contact. 

Both Minds On activity options support students in recognizing that all people are created in
God's image and deserve dignity and respect, encouraging empathy, compassion, 
curiosity, and appreciation for diverse cultures and perspectives. 
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https://drive.google.com/file/d/11M_L6xu75lize4EspKPNZF1kGlcublpN/view?usp=drive_link


Faith & Scripture Connection: Ask students, "What responsibilities come with having the
freedom to make our own choices?" and "How can we use our choices to show respect,
kindness, and care for others?"

You may choose to post the following passage on the board for the duration of the writing
task:
"As servants of God, live as free people, yet do not use your freedom as a pretext for evil.
Honour everyone. Love the family of believers."
— 1 Peter 2:16–17

Teacher: This passage reminds us that freedom comes with responsibility. God gives us
the ability to make choices, but we are called to use that freedom in ways that show love,
respect, and care for others. Honouring everyone means recognizing the dignity and value
of each person, even when we have different ideas, experiences, or perspectives. When
we make thoughtful choices that support and include others, we help build a community
rooted in compassion, respect, and love.

Action 

Read Mentor Text and Find the Gist (Whole Group)

Read the mentor text aloud. Knowing your own students, preview the reading and pre-
teach any vocabulary that will be needed for your class. 

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief
summary that captures the central message of the text without including too many details.
As a class, work together to create a gist statement. Remind students that a gist should be
short, clear, and focused, ideally 20 words or fewer.  

Sample:
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Who? Did What? Where/
When?

Joiner
(Conjunction)

Who/What? Did What?

Donnacona helped Cartier
and his men

survive

along the
frozen St.
Lawrence

but Cartier betrayed
Donnacona
which led to

lasting impacts.

https://drive.google.com/file/d/1Ooq6lvkiySKtr_AhDoTh6ZaQb22Dm_CP/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://docs.google.com/document/d/1VmDipiJ-IQIZeXtDuCkZyit9FqefaMeXKs8hL8MzFMg/edit?usp=drive_link


Use CSPACE organizer (Whole group) 

Review vocabulary and re-read the mentor text as a class. Review the gist that was created
yesterday. 
After reading, introduce the CSPACE anchor chart, pointing out the different coloured 
sections and provided sentence stems.  

Introduce the writing prompt: God calls us to treat all people with dignity. Write a historical non-
fiction narrative about an encounter between Jacques Cartier and the St. Lawrence Iroquoians.
Describe the interaction, reactions, and the consequences of the event. 

Distribute the CSPACE organizer to students. Using the CSPACE anchor chart as a reference,
guide students in brainstorming ideas to complete each section of the organizer. Encourage
students to use the prompts on the anchor chart to support their thinking.

If students are already familiar with the CSPACE structure, they may work with a partner or in
small groups to collaboratively generate ideas. If this is their first experience using the organizer,
complete the process as a whole-class shared writing activity. 

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas that
come from the reading passage, they can use any idea that may have also been learned in the
previous lessons. 

Sample:
 
C – Donnacona, his sons (Domagaya & Taignoagny), Jacques Cartier, French sailors.

S – Stadacona, winter of 1535–1536 along the frozen St. Lawrence River

P – Severe winter conditions and scurvy hit Cartier's crew, causing 25 deaths because the
French lacked local survival knowledge.

A – Donnacona’s sons show Cartier how to make medicine from cedar branches to heal the sick
men. 

C – The men heal, but Cartier later forcibly takes Donnacona to France where he dies. 
 
E – Demonstrates that European survival depended on Indigenous knowledge, but broken trust
permanently damaged early relationships.

Begin first draft of writing 

As a class, begin collaboratively expanding the ideas from the CSPACE organizer into complete
sentences. Encourage students to refer to the CSPACE anchor chart for sentence stems,
transition words, and organizational support as they write. Use lined paper and remind 
students to skip lines between their writing to leave space for revising and editing.
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https://drive.google.com/file/d/1h-mzlU01KTHhgzS4yEICc5Kx73R38PHf/view?usp=drive_link
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https://drive.google.com/file/d/1sJy3ny3i8xkRYefs8NSK6A6-RewCedV9/view?usp=drive_link


Sample: 

The Betrayal

In the bitter winter of 1535, French explorer Jacques Cartier and his crew were trapped in ice
at Stadacona. The French sailors became deathly sick with scurvy because they lacked
vitamin C and did not know how to survive the harsh northern environment. Seeing their
suffering, Iroquoian Leader Donnacona’s sons, Domagaya and Taignoagny, offered help.
They shared their traditional knowledge and taught the French how to brew a healing drink
from cedar branches, which saved many sailors' lives. However, in the spring of 1536, Cartier
broke his promise to the community by taking Donnacona to France, where the leader died.
This encounter proved that Europeans relied heavily on Indigenous land knowledge, but
Cartier’s dishonest actions broke trust and damaged future relationships.

Colour-coding

Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as details,
transitions, or clear organization. 

Students will use green, yellow, orange and red pencil crayons and the CSPACE anchor chart
to identify and underline the specific sentences. They can then colour in that specific part of
the rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.

Edit/Revise

Now that students have seen examples of other students’ writing, it is time to edit and revise
their own work. Students will use the CUPS and ARMS anchor charts to carefully edit and
revise their writing.

The teacher will explicitly model how to revise writing by improving sentence structure, adding
or replacing vocabulary, and incorporating transition words to improve flow and clarity.
Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time. Students
should produce a final copy after completing thorough revisions and edits to ensure their
writing is clear, organized, and free of errors. 
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https://drive.google.com/file/d/1TtqLJF_YQQGMsIro3pUVwqveY0gqY8Nf/view?usp=drive_link
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Consolidation and Reflection 

Ask students to respond to the following questions orally (Whole group or Think/Pair/Share): 
"Then, Now, Next": Have students divide a page, chart paper (if reflection in groups of 3) or
whiteboard into three columns. 

Students record 1–2 ideas in each section and then share with a larger group. 

Faith Connection: Remind students that God created all people in His image (Genesis 1:27)
and calls us to love our neighbour (Mark 12:31). Our actions today can help build respectful
relationships and care for God's creation. 

Reflection Questions:
How did Donnacona show leadership and generosity toward Cartier’s crew despite their
earlier conflicts at Gaspé?
What were the immediate and long-term consequences of Cartier’s betrayal for both the
St. Lawrence Iroquoians and future European visitors?
In what ways did Donnacona’s sons act with true charity and mercy by offering medicine
to men who were strangers in their land?
How can reflecting on historical betrayals like Cartier's help us practice honesty, truth-
telling, and reconciliation in our own lives today?

Have students use the reflection template to set goals for their next writing task. (Individual)

If possible, meet with students individually to discuss their goals prior to their next writing task.

Then (Past) Now (Present) Next (Future)

What did you learn about
Cartier and the St. Lawrence

Iroquoians?

How does this learning help
us treat others with dignity

today?

What can you do in the future
to build respect and

reconciliation?
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https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Grade 5 - procedural

He has filled them with skill to
do every kind of work done by
an artisan or by a designer...

Cross-Curricular: Language, Religion and Science

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended as
optional supports to enhance classroom instruction. Teachers play an essential role in
building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task. 

Structures Vocabulary 
Stable Structures
Forces Acting on Structures
Designing Bridges

Extension Activity
Explore how Indigenous Peoples use careful observation, knowledge of the environment,
and innovative engineering to design structures that are strong, functional, and well suited
to their surroundings. Students can investigate Indigenous dwellings, such as iglu, tipis, and
wigwams, and identify the forces acting on these structures. Students can also explore
traditional canoe-making and examine how materials are carefully selected and shaped to
create a strong, lightweight, and functional watercraft.

Indigenous Dwellings 
How to build a canoe

Lesson Goal: Students will investigate how internal and external forces affect the strength
and stability of structures, then apply their understanding by designing a strong paper
bridge and writing a clear procedural text that explains how to construct it. Through 
this learning, students will recognize that God has gifted people with creativity and
intelligence to design structures that promote safety, serve the common good, and
demonstrate responsible stewardship.
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https://www.biblegateway.com/passage/?search=exodus%2035&version=NRSVCE
https://drive.google.com/file/d/1t4b-Jeu3iQi2Ik9eh2UY54rgxXhNttkK/view?usp=drive_link
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https://www.youtube.com/playlist?list=PLQcnqZlFrrTgDBTy_Cd0YGiE82r-E18Rh
https://www.teachengineering.org/lessons/view/cub_brid_lesson02
https://destinationindigenous.ca/accommodations/traditional-dwellings/
https://www.youtube.com/watch?v=2L0nSIRlo60&t=117s


Lesson: Forces Acting on Structures (Grade 5)

Curriculum Expectations
Language
A1.1 explain how transferable skills can be used to support communication in various cultural,
social, linguistic, and domain-specific contexts, and apply them when reading, listening to,
viewing, and creating texts of various forms
D1.1–D1.5: Write texts for a specific purpose and audience, using appropriate organizational
structures (Procedural/Informational) and transition words.
Religion
Students can recognize that God has gifted humans with creativity and intelligence to design
and build structures that serve the common good. They can reflect on how responsible design
reflects care for others and respect for safety and community needs. 
LS2.3 Identify ways we are called to be responsible stewards of creation.
CL2.3 Recognize wonders of nature as gifts from God.
Science
D2.2: Investigate forces acting on structures (e.g., internal forces like tension and
compression; external forces like load, wind, and gravity).
D2.3: Examine factors that affect a structure’s strength and stability (e.g., shape, materials,
center of gravity).
Catholic Graduate Expectations
A Reflective, Creative, and Holistic Thinker: When students watch their initial flat paper
bridge fail, they can't just give up. They have to use critical thinking and creativity to alter the
shape of their material into triangles to distribute the force of gravity.
A Responsible Citizen: This expectation drives the "why" of the entire lesson. In a secular
class, you build a bridge just to see how many nickels it can hold. In a Catholic class, you
build a bridge because you realize real infrastructure keeps human beings safe.
An Effective Communicator: This is the engine behind the Procedural Writing requirement.
Students learn that writing clear instructions isn't just a grammar exercise; it is an act of clear
communication that allows someone else to successfully and safely build a structure.
Catholic Social Teachings
Common Good: In this lesson, students learn that structures like bridges, schools, and
homes are not just random objects, they are public spaces that serve the community.
Stewardship of Creation: This lesson highlights that stewardship isn't just about picking up
litter; it is also about the responsible use of our God-given human intelligence and natural
resources. 
Rights and Responsibilities: Every member of a community has a right to live and move
around in an environment that is safe and secure.
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https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language/grades/grade-5
https://iceont.ca/wp-content/uploads/2015/08/Elementary-Religious-Ed-2012.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum/science-technology/grades/grade-5
https://drive.google.com/file/d/17a1_0RKcseIt_h1RiFpOBmB_Vh2RwR3Q/view?usp=drive_link
https://stmikes.utoronto.ca/wp-content/uploads/2020/07/180-Catholic-Teaching-v2.pdf


Learning Goals
- I am learning how internal and external forces like gravity, load, and compression act on
structures so that I can design a strong and stable bridge.
- I am learning how to use my God-given creativity and intelligence to build structures that
protect others and serve the common good of my community.
- I am learning to write a precise, step-by-step procedural text that explains exactly how to
construct a safe, load-bearing design.

Success Criteria
- I can explain how my design protects against forces like gravity (dead load) and
compression.
- I can write a procedural title using a "Bossy Verb" (Imperative Verb).
- I can include a meaningful introduction and closing sentence connecting my project to
human ingenuity and the common good.
- I can structure my steps using a clear chronological sequence (First, Then, Next, Last).

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language 
Learners.

Materials/Resources
- Structures Vocabulary
- Index cards
- Mentor Text
- Procedural Organizer
- Finding the Gist 
- Procedural Rocket 
- Editing Checklist
- Lined paper
- Student exemplars
- Bossy Verbs 
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
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https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1fnIbAXJMzyQVRi-be1mZhlHlxFR3tp2B/view?usp=sharing
https://drive.google.com/file/d/1wFDV0APuCMEbS_Bk2MQRtpp8sh3V7t1p/view?usp=drive_link
https://drive.google.com/file/d/1wFDV0APuCMEbS_Bk2MQRtpp8sh3V7t1p/view?usp=drive_link
https://drive.google.com/file/d/1jqnUY3UlwKQuCup73X-_AaYhnNB3_PGS/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1_9n59NVHmGtHdOM_gD0FTszMBXY_bFSe/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1RHDglYSIqyan0EPhvMLceyz8FbsEZpbI/view?usp=drive_link
https://canva.link/g6nygz79vgb714k
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1OqkRIIsgc5ar8MGVC-JERfUnynYNOVLz/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Minds On (Whole Group)

God’s Architecture & Human Ingenuity

The Force Demonstration: Stand a student helper at the front. Have them gently press
down on a simple index card bridge spanning two books. Watch it collapse immediately.

The Prompt: "Gravity pulled the weight down (External Force/Load), causing the paper to
bend and crush (Internal Force/Compression). God gave us the intelligence to problem-solve
this. How can we change the shape of this material to make it strong enough to serve the
common good?"

The Science Connection: Introduce how folding the paper into triangles or accordions
distributes the forces, reflecting human ingenuity.

Faith & Scripture Connection: Ask students, "How can we use our unique talents and
abilities to contribute to our community?" and "Why is it important to recognize and
appreciate the gifts that others bring?"

You may choose to post the following passage on the board for the duration of the writing
task:
"He has filled them with skill to do every kind of work done by an artisan or by a designer..."
— Exodus 35:35

Teacher: This passage reminds us that God has given each person unique gifts, talents,
and abilities. The skills we develop and the work we create can be used to serve others and
make a positive difference in our communities. Just as the artisans in Exodus used their
creativity and knowledge to contribute to God’s work, we are called to recognize our own
strengths and appreciate the talents of those around us. When we share our gifts with
humility and purpose, we help build a community where everyone’s contributions are valued.

Action

Read mentor text and find the gist (whole group)

First, read the mentor text as a class.

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief
summary that captures the central message of the text without including too many details. As
a class, work together to create a gist statement. Remind students that a gist should be
short, clear, and focused, ideally 20 words or fewer. 
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https://letstalkscience.ca/educational-resources/backgrounders/why-a-triangle-a-strong-shape
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link


Sample Gists:

The Mission: In pairs, students use their God-given gifts to build a small-scale paper
bridge spanning a 15 cm gap using only 3 index cards and 10 cm of tape. The structure
must support a "community load" (a small toy car or a stack of nickels).
Data Collection: While building, students must observe where the bridge twists or sags
under pressure.
Mental Framework: Remind students: "If a real engineer builds a weak bridge, people get
hurt. Responsible design means respecting community needs and safety." 

Use Procedural Organizer (Whole group)

Review vocabulary and revisit the mentor text “Why is a Triangle a Strong Shape?”

The teacher reviews that when a heavy load pushes down on the top corner of a triangle,
the shape doesn't collapse like a square. Instead, that force splits. It is distributed evenly
down both sides and pushed out into the base. 

Introduce the writing prompt: God has given people the ability to think creatively and
solve problems. Explain how to build a strong bridge that can safely serve the needs of a
community. 

Distribute Procedural Organizer to students. Guide students in brainstorming ideas to
complete each section of the organizer. Encourage students to use the prompts on the
anchor chart to support their thinking.

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas
that come from the mentor text, they can use any idea that may have also been learned in
the previous lessons.
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Who? Did What? Where/
When?

Joiner
(Conjunction)

Who? Did What?

A structural
triangle

can build strong,
stable structures

even when
pressure is

applied 

because human
ingenuity

knows that a
triangle form

distributes force
down its sides.

A structural
triangle

distributes force
down its sides 

when a load
is applied 

therefore engineers use it to build
strong, stable

structures.

https://letstalkscience.ca/educational-resources/backgrounders/why-a-triangle-a-strong-shape
https://drive.google.com/file/d/1km8C33WhS4C6-wFyRebQVJlfSpnr9bH-/view?usp=drive_link


Sample:

Topic: God has gifted humans with the creativity and intelligence to design and build strong
structures that keep our communities safe.
First, fold index cards into repeating triangular patterns. 
Then, secure the ends of your folded triangle layer.
Next, apply your external load by placing pennies on center of the bridge.
Last, record the maximum load your structural triangle held. 
Closing: By writing clear instructions and designing stable structures, we show respect for
safety and use our human gifts to care for others in our community.

Begin first draft of writing
As a class, begin collaboratively expanding the ideas from the organizer into complete
sentences. Use lined paper and remind students to skip lines between their writing to leave
space for revising and editing.

Sample:
God has gifted humans with the creativity and intelligence to design and build strong
structures that keep our communities safe. First, fold your index cards into repeating
triangular patterns to create a strong truss system that can withstand heavy loads. Then,
secure the ends of your folded triangle layer to the support structures using small strips of
tape to distribute the weight evenly. Next, apply your external load by placing nickels
slowly on the center of the bridge to test its resistance against compression. Last, record
the maximum load your structural triangle holds in your notebook and return your materials
safely to the science bin. By writing clear instructions and designing stable structures, we
show respect for safety and use our human gifts to care for others in our community.

Colour-coding *Teachers may also choose to complete colour-coding before the first draft
of writing, depending on student needs.
Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks
like before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as
details, transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons to identify and underline the
specific sentences. They can then colour in that specific part of the rocket ship. The rule is
that you can only “launch” a full rocket ship! You may wish to complete some of them as a
class or have them work in small groups/pairs.
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Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and
revise their own work. Students should use this editing checklist for reference.
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and
clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to
ensure their writing is clear, organized, and free of errors. 

Consolidation and Reflection 

Have students grab a scrap piece of paper or a sticky note. Display these three prompts on
the board and give them 3 minutes to write and 1 minute to share with a partner.

One Bossy Verb: Write down the strongest imperative verb you used in your writing
today (e.g., Fold, Secure, Apply, Distribute). 
One Internal Force: Name the "squeezing" force that our triangle truss successfully
resisted during the nickel test. (Answer: Compression). 
The "Common Good" Connection: In one sentence, why does a good engineer need
to be a Responsible Steward? 

Have students use the reflection template to set goals for their next writing task. (Individual)
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https://drive.google.com/file/d/1jqnUY3UlwKQuCup73X-_AaYhnNB3_PGS/view?usp=drive_link
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grade 5 - persuasive

For in the one Spirit we were all
baptized into one body...and we
were all made to drink of one Spirit.

Cross-Curricular: Language, Religion and Social Studies

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended
as optional supports to enhance classroom instruction. Teachers play an essential role
in building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task.  

The Story of the Two Row Wampum Belt
Two Row Wampum Belt
Wampum Belts: The First Treaties in North America

Lesson Goal: Students will examine primary perspectives from the Haudenosaunee
(Onondaga Nation) on the Two Row Wampum and use the TIDE persuasive framework
to convince their audience that treaty relationships are living promises calling us to
honour human dignity, equality, and responsible citizenship in our modern world.
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https://www.biblegateway.com/passage/?search=1%20Corinthians%2012&version=NRSVCE
https://www.youtube.com/watch?v=UrJktfg2H1U
https://www.aci-iac.ca/art-books/war-art-in-canada/key-works/two-row-wampum-belt/
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Lesson: Interactions of Indigenous Peoples and Europeans Prior to 1713 (Grade 5)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose and
audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms and
stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process.
Religion
ML1.3: Examine how the virtues (justice, honesty, respect) assist us to form good relationships
with others and to act for the Common Good in society.
LS2.2: Understand that justice requires us to respect the rights of all human persons, and
recognize how historical actions have either promoted or violated the dignity of human
communities.
Social Studies
A1.2 Consequences of interactions between Indigenous peoples and Europeans.
A3.6 Consequences of early contact.
Catholic Graduate Expectations
A Responsible Citizen: Through research and the creation of a structured persuasive writing
piece, students will understand that treaties are sacred promises calling us to treat all people
with dignity, respect, and fairness today.
An Effective Communicator: Students use the TIDE framework and editing tools to write a
clear, persuasive paragraph that speaks up for peace and justice.
Catholic Social Teachings
Life and Dignity of the Human Person: The lesson highlights how every person possesses
inherent, equal, God-given dignity that must never be diminished.
Solidarity: The Two Row Wampum (Gaswéñdah) is the ultimate visual metaphor for solidarity:
two distinct vessels (the canoe and the ship) traveling down the same river of life side-by-side in
peace, friendship, and mutual respect without trying to force the other off course.
Rights and Responsibilities: Students will learn that a treaty is a living covenant, not just a
historical artifact. Through the pre-teachings and articles it will be highlighted that with rights
come corresponding moral responsibilities, as Canadian and Catholic citizens, we have a
modern responsibility to uphold treaty promises, honour First Nations sovereignty, and actively
foster just relationships today.
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https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language/grades/grade-5
https://iceont.ca/wp-content/uploads/2015/08/Elementary-Religious-Ed-2012.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-sshg/grades/g4-ss/strands
https://drive.google.com/file/d/17a1_0RKcseIt_h1RiFpOBmB_Vh2RwR3Q/view?usp=drive_link
https://stmikes.utoronto.ca/wp-content/uploads/2020/07/180-Catholic-Teaching-v2.pdf


Learning Goals
- I can write a persuasive paragraph using the TIDE framework.
- I can describe the meaning within the Two Row Wampum.
- I can recognize that treaty relationships are ongoing covenants that call us to treat all people with
human dignity.

Success Criteria
- I can use the TIDE graphic organizer to structure my persuasive paragraph.
- I can include accurate historical facts about the Two Row Wampum in my writing.
- I can use persuasive explanations that demonstrate connections to mutual respect, peaceful
coexistence, and human dignity.
- I can edit my capitalization, understanding, punctuation, and spelling (CUPS) and revise for clarity
(ARMS).

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on demonstrating
understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language 
Learners.

Materials/Resources
- Mentor Text
- Finding the Gist
- TIDE anchor chart
- TIDE organizer
- Lined paper
- Student Exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://www.onondaganation.org/culture/wampum/two-row-wampum-belt-guswenta/
https://www.onondaganation.org/culture/wampum/two-row-wampum-belt-guswenta/
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1vOrzjO1GRDwRstaFUA6z7CAlPZ73srZN/view?usp=drive_link
https://drive.google.com/file/d/1v8YCtlMH0oXIMnj5yHMYcmTHTopGDdeE/view?usp=drive_link
https://drive.google.com/file/d/1tj_WatntymjLaInHEKABWfM0JK4p-kMo/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Minds On (Whole Group)

The Equal Partnership Scenario

Invite two student volunteers to stand at the front. Assign Volunteer A as Captain of Canoe A
and Volunteer B as Captain of Ship B.

Teacher: Imagine two captains navigating two different boats down the same river. Both
captains know how to steer their own vessel, know their own rules, and have their own crew. 
What happens if Captain B jumps into Captain A's canoe and tries to grab the paddle?

(Allow students time to share their ideas.)

Possible student ideas: 
They'll crash or the canoe might sink
Captain A will tell them to get off
It's not their boat

Teacher: How do both captains stay safe and successfully share the river?

Possible student ideas: 
Stay in their own boats
Respect each other's space
Travel side-by-side
Help each other when asked
Listen to each other

Connecting to the Mentor Text

Teacher: From our previous readings we’ve understood that in 1613, the Haudenosaunee
met the Dutch. The Dutch wanted to call the Haudenosaunee 'Son' and act like their 'Father',
telling them how to steer. But the Haudenosaunee said no. They established a nation-to-
nation agreement as equal Brothers. They wove the Two Row Wampum: one purple row for
the canoe, one for the ship, traveling side-by-side on a river of white beads. Neither side
would ever pass laws or tell the other how to live.
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Catholic Social Teaching Bridge

Teacher displays these connections on the board:

Haudenosaunee Law & Wampum                     Catholic Moral Responsibility
Equal Brothers                                  ──►         Human Dignity (Equal God-given worth)
Parallel Canoe & Ship                       ──►        Solidarity (Living side-by-side in peace) 
Living promise forever                       ──►        Rights & Responsibilities (Duty to keep                
                                                                                                                      covenants)

Teacher: What do you notice about the Haudenosaunee law and Catholic Social Teachings?

Possible prompts:
1.Human Dignity: No nation is 'above' or superior to another. We are equal brothers.
2.Solidarity: True peace means respecting each other's differences while traveling the

same river.
3.Rights & Responsibilities: Treaties aren't old history, they are active legal promises we

must honour today.

Faith & Scripture Connection:

Ask students:
“What does it mean when we say that different people or groups are like parts of 'one
body'?”
“How can two different groups share the same river or space without trying to change or
control each other?”
“What responsibilities do we have when we make a sacred promise to live alongside
others in peace and mutual respect?”

“For just as the body is one and has many members, and all the members of the body, though
many, are one body, so it is with Christ. For in the one Spirit we were all baptized into one
body...” - 1 Corinthians 12:12–13 

Teacher: This passage reminds us that God designed human beings to live together in
harmony, like different parts of one body where every single part is needed and valued. Living
in unity does not mean everyone has to be identical or do the exact same thing; it means
treating each other with equal dignity and respect. The Haudenosaunee and early settlers
embodied this truth when they created the Two Row Wampum Treaty, promising to travel
down the river of life side-by-side in peace, friendship, and non-interference. By learning 
from this treaty, we discover that honouring God’s design means respecting the unique
identity of others while walking together as true treaty partners. 
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Action

Read mentor text and find the gist (whole group)

Before introducing the mentor text, pre-teach the following vocabulary to students:

Deliberation: Long, careful thought and group discussion before making an important
decision.
"After much deliberation, we decided to live in peace."
Principle: A core rule, value, or belief that guides how people act or govern.
"The first principle was friendship..."
Perpetuity: Continuing forever into the future without ending.
"...the third principle is forever [perpetuity]..."
Vessel: A large boat or craft used for traveling on water (in this text, referring to both the
canoe and the European ship).
"Neither of us will try to steer each other's vessel..."
Gaswéñdah: The wampum belt for future generations to retell our story is referred to as the
Gaswéñdah the Two Row Wampum.
“…It will be referred to as Gaswéñdah, the Two Row Wampum…”
Hindrance: Something that gets in the way, blocks progress, or makes an action difficult.
"...passing laws or hindrances to their Brother's way of life..."

Read the mentor text “Two Row Wampum” aloud and have students follow along. 

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief summary
that captures the central message of the text without including too many details. As a class,
work together to create a gist statement. Remind students that a gist should be short, clear,
and focused, ideally 20 words or fewer. 

Sample gists: 
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Who? Did What? Where/
When?

Joiner
(Conjunction)

Who? Did What?

The
Haudenosaunee
and the Dutch

agreed to
be equal
Brothers

in 1613 so that both nations could live in peace
without interfering with
each other.

The
Haudenosaunee

created the
Two Row
Wampum

along the River
that Flows Both
Ways (Hudson
River)

because neither group was supposed to steer
the other's vessel.

https://www.onondaganation.org/culture/wampum/two-row-wampum-belt-guswenta/
https://www.onondaganation.org/culture/wampum/two-row-wampum-belt-guswenta/
https://www.onondaganation.org/culture/wampum/two-row-wampum-belt-guswenta/
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link


If the students are struggling the teacher models how to put the GIST from the graphic organizer
into a sentence, however, if students are familiar with the GIST, students can write their GISTs
in pairs.

Here are two possible GIST sentences:
The Haudenosaunee and the Dutch agreed to be equal Brothers in 1613 so that both
nations could live in peace without interfering with each other.
The Haudenosaunee created the Two Row Wampum along the River that Flows Both Ways
(Hudson River) because neither group was ever supposed to steer the other's vessel.

Review vocabulary and re-read the mentor text “Two Row Wampum” as a class. Review the gist
that was created yesterday.

After reading, introduce the TIDE organizer, pointing out the different coloured sections.

Introduce the writing prompt: God teaches that all people are important and should treat each
other with kindness and respect. Explain how the Two Row Wampum Treaty’s ideas of mutual
respect, peaceful coexistence, and non-interference help people live together in harmony. 

Distribute the TIDE organizer. Using the organizer with prompts, guide students in brainstorming
ideas to complete each section of the organizer. If students have not yet had experience with
TIDE, work through this as a whole class. If they are already familiar with TIDE, they may work
with a partner or small groups to generate ideas together.

Sample:
T - (Choose one of the GIST sentences from above)

I - Haudenosaunee rejected "Father and Son" dynamic insisted on Brothers

D - Father/Son = one person has authority over the other, Brothers equal status, equal power,
neither nation rules the other

I - Wampum belt shows two parallel rows which represent a canoe and ship on a river

D - The parallel lines never cross meaning each nation carries its own laws, culture, and beliefs,
neither group tries to steer the other's boat

I - Treaty sealed with the Silver Covenant Chain, which must be polished so it doesn't rust

D - Silver was used to seal the treaty, it tarnishes if ignored treaty isn't an old paper from 
the past requires active work, care, and continuous respect over time
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E - Treaties reflect our Catholic values to respect equal worth and walk together in peace, we
have a duty to honour this covenant today and build just relationships forever

Begin first draft of writing
As a class, begin collaboratively expanding the ideas from the TIDE organizer into complete
sentences. Use lined paper and remind students to skip lines between their writing to leave
space for revising and editing.

Sample:
The Two Row Wampum Treaty is a sacred, living agreement that calls us to live together as
equal partners. First, when the Dutch proposed a "Father and Son" relationship, the
Haudenosaunee explicitly rejected it and insisted on being called "Brothers." This distinction
is critical because a father holds authority over a son, whereas brothers share equal status,
proving that neither nation should ever rule over the other. Furthermore, the Gaswéñdah belt
uses two parallel purple rows to represent a Haudenosaunee canoe and a Dutch ship
traveling down the river of life together. These parallel lines never cross, it symbolizes that
both nations carry their own laws and beliefs, and neither group should ever try to steer the
other's boat. Finally, the agreement was sealed with the Silver Covenant Chain, which must
be regularly polished so it does not rust or tarnish over time. This proves that the treaty was
never meant to be a forgotten paper from the past, but an active commitment requiring
continuous care and mutual respect.This treaty reflects our Catholic responsibility to
recognize equal dignity and walk together in peace and respect for each other. We have a
duty today to honour this covenant today and build just, nation-to-nation relationships
forever.

Colour-coding
Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as details,
transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the TIDE Organizer to
identify and underline the specific sentences. They can then colour in that specific part of the
rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.
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Edit/Revise

- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and
clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to
ensure their writing is clear, organized, and free of errors. 

Consolidation and Reflection 

Teacher: Class, to wrap up our learning today, let’s bring everything back to the Scripture
we looked at at the beginning of our unit from First Corinthians:

“For just as the body is one and has many members, and all the members of the body,
though many, are one body, so it is with Christ. For in the one Spirit we were all baptized into
one body...” - 1 Corinthians 12:12–13 

Students may respond to the following questions orally (whole group or Think/Pair/Share),
the teacher can choose one or more of the following consolidation questions:

Consolidation Question 1:
Paul writes that the body has 'many members,' but they form 'one body.' How does this
Scripture connect to the visual design of the Two Row Wampum belt—the canoe and the
ship traveling down the river together?

Some student responses might be:
The canoe and the ship are different "members" (different nations, cultures, and ways of
living), but they share the same river ("one body" / creation).
Just like eye, hand, and foot are different parts of one body, Indigenous nations and
settlers are distinct, equal parts living on the same land.

Consolidation Question 2:
In a physical body, can the hand tell the foot how to be a foot? What happens if one part of
the body tries to dominate or control another part? How does this connect to what we 
wrote in our D (Detailed Explanation) section about not steering the other's boat?"
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Some student responses might be:
If one part tries to control another, the body becomes broken or sick.
In the treaty, the Haudenosaunee and the Dutch agreed not to force their laws or culture
on each other. Respecting every member's unique role protects the health of the whole
body.

Consolidation Question 3:
In our E (Ending) section of TIDE, we wrote that we have a duty to honour this covenant
today. As Catholic Christians, how does this verse from 1 Corinthians challenge us to act
when treaty promises have been broken or forgotten in history?

Some student responses might be:
When one part of the body hurts or is treated unfairly, the whole body suffers.
It is our Catholic duty to work toward reconciliation, respect First Nations rights, and
polish the Silver Covenant Chain so that all "members" walk together in dignity and
peace.

Have students use this template to set goals for their next writing task. (Individual)
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grade 5 - expository

The Lord God took the man
and put him in the garden of
Eden to till it and keep it. 

Cross-Curricular: Language, Religion and Science

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended
as optional supports to enhance classroom instruction. Teachers play an essential role
in building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task. 

Consuming Energy Responsibly
Grassy Narrows First Nations (p. 35)
a) Renewable and Nonrenewable Energy Resources
b) Renewable vs. Nonrenewable Energy Resources 
Video: Natural Resources for Kids
Video: Saving Earth’s Resources

Lesson Goal: Students will explore how human activities affect the Earth’s natural
resources and how individuals can use energy responsibly to care for God’s creation.
Through the use of a mentor text and collaborative discussion, students will examine
the differences between renewable and non-renewable energy resources, evaluate the
impact of energy consumption on the environment, and identify practical ways to
reduce energy use. Students will then write an expository paragraph explaining how
human actions affect natural resources, how everyone can learn from Indigenous
Traditional Knowledge and how people can be good stewards of God’s creation.
Through a Catholic lens of stewardship, students will reflect on their responsibility to
care for the Earth, use its resources wisely, and protect God’s gift of creation for future
generations.
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https://www.biblegateway.com/passage/?search=genesis%202&version=NRSVCE
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Lesson: Conservation of Energy and Resources (Grade 5)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose and
audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms and
stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process.
Religion
Students can reflect on God’s call to be stewards of creation and the responsibility to care for the
Earth’s resources. They explore how human actions affect the environment and how we are
called to live sustainably for future generations.
LS2.3 Stewardship of Creation
CL2.3 Creation as a Gift from God 
Science
E1.2 Evaluate effects of various technologies on energy consumption, and describe ways in
which individuals can use technology to reduce energy consumption.
E2.5 Identify renewable and non-renewable sources of energy. 
Catholic Graduate Expectations
A Responsible Citizen: This expectation drives the "Why" behind analyzing energy. In a secular
class, you identify renewable and non-renewable energy sources just to pass a test. In a Catholic
class, you evaluate energy consumption because you realize that environmental stewardship is a
moral duty to protect God's creation and ensure justice for our global neighbors. 
A Reflective, Creative, and Holistic Thinker: Students can't just view devices as convenient;
they must think holistically to balance human desire against ecological consequences. They use
creativity to problem-solve and find innovative ways to use technology to reduce our collective
energy footprint for the common good. 
A Discerning Believer: Students must think of modern technologies holistically to balance
human desire against ecological consequences. They use creativity to problem-solve and find
innovative ways to use technology to reduce our collective energy footprint for the common good. 
Catholic Social Teachings
Stewardship of Creation: Students learn that all living things are interconnected and that
humans have a responsibility to protect habitats and ecosystems.
Respect for Life: The study of animal adaptations and survival highlights the value of all living
things within God’s creation.
The Common Good: Healthy ecosystems benefit all living things, demonstrating how our 
actions affect the broader community of creation.
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Learning Goals
- I am learning to identify renewable and non-renewable energy sources 
- I am learning how to use energy responsibly as stewards of God's creation
- I am learning to write an expository text that informs and teaches readers about the impact of
human activities on natural resources and explains how people can help care for and protect the
Earth 
- I am learning to use a structured writing plan to help me explain scientific information clearly to
my reader.
- I am learning to revise my writing by adding scientific vocabulary, details, and explanations.
- I am learning to edit my writing to make sure it is clear, accurate, and easy to understand.

Success Criteria
- I can identify at least three natural resources and how human activities affect them.
- I can provide at least three examples of how humans can be good stewards of the Earth
- I can include specific details and explanations instead of simple statements. 
- I can include a meaningful introduction and closing sentence connecting my project to how we
can be stewards of God’s creation.
- I can edit for capitalization, punctuation, and spelling errors and produce a final copy that is
neat, organized, and easy to read.

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral 
rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language 
Learners.

Materials/Resources
- Index cards
- Vocabulary: Renewable and Nonrenewable
Energy Sources
- Mentor Text
- Video: Reconciliation Begins with Land
- Finding the Gist
- TIDE anchor chart
- TIDE organizer
- Lined paper
- Student exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Minds On (Whole Group)

Teacher: Before we start reading about the Earth's natural resources, let’s think about the
things we use in our daily lives. Look around the classroom, or think about your morning
routine. What are some things we rely on every single day to survive or make our lives
comfortable? 

(Allow students time to share their ideas. Expected answers: water, electricity, plastic pens,
gasoline for cars, paper, food).

Possible prompts:
What did you use to brush your teeth or wash your face this morning?
What keeps the lights on in our classroom?
What fuel does a school bus or car need to bring you to school?
Where does the paper in your notebook come from?

Teacher: Exactly! We rely on things like water, trees, sunlight, and fossil fuels. All of these
are called natural resources - materials found in nature that humans use to survive and
thrive.

But here is a puzzle for you: If we keep using these resources every single day, will they ever
run out?

Some resources, like sunlight and wind, are always there. Others, like the oil used to make
plastic or gasoline, took millions of years to form under the earth, and once we use them up,
they are gone for good.

Today, we are going to learn how to classify these as renewable and non-renewable
resources. We will also look at how our choices impact these resources and how we can act
as good stewards to protect the beautiful world around us.

Faith & Scripture Connection: Ask students, "What does it mean to be a steward of God's
creation?" and "How can we care for the environment at home, at school, and in our
community?"

You may choose to post the following passage on the board for the duration of the writing
task:
"The Lord God took the man and put him in the garden of Eden to till it and keep it."
— Genesis 2:15

Teacher: This passage reminds us that God entrusted people with the responsibility of caring
for His creation. From the very beginning, humans were called to protect, nurture, and
responsibly use the gifts of the Earth. As stewards of creation, we honour God by making
choices that care for the environment, conserve natural resources, and respect all living
things. Whether we recycle, plant trees, reduce waste, or care for local ecosystems, our
actions demonstrate gratitude for God's creation and our commitment to preserving it for
future generations.
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Action

Read mentor text and find the gist (whole group)
Before introducing the mentor text, pre-teach the following vocabulary to students:

Renewable Resource: A natural resource that can be replaced or replenished naturally in a
short period of time (e.g., solar energy, water, wind, trees).
Non-Renewable Resource: A natural resource that exists in limited amounts and cannot be
easily replaced once it is used up (e.g., coal, oil, natural gas, minerals).
Stewardship: Taking care of the world and managing its natural resources responsibly so that
future generations can also enjoy them.
Indigenous Knowledge: Ways of being, learning, and doing rooted in the understanding of
systems, relationships, and interconnectedness. Knowledge that has been passed down
through oral histories, languages and cultural practices.

Read the mentor text, Using Energy Wisely: Our Choices and the Earth, aloud and have students
follow along. Watch the video “Reconciliation Begins with Land.” You may wish to watch the video
multiple times.

After reading and watching the video, introduce the strategy “Finding the Gist.” Explain that finding
the gist means identifying the most important idea or main point of what was read. The gist is a brief
summary that captures the central message of the text without including too many details. As a
class, work together to create a gist statement. Remind students that a gist should be short, clear,
and focused, ideally 20 words or fewer. 

Sample Gists:

Use TIDE organizer (Whole group)

Review vocabulary and re-read the mentor text as a class. Review the gist that was previously
created. After reading, introduce the TIDE anchor chart, pointing out the different coloured sections
and provided sentence stems. 

Introduce the writing prompt: God entrusted the Earth to our care. Explain how human 
activities affect natural resources and describe ways people can be good stewards of God's
creation. 
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Who? Did What? Where/
When?

Joiner
(Conjunction)

Who? Did What?

Humans use renewable and
non-renewable
resources

on Earth so we must practice stewardship to
protect their usage.

Indigenous
Knowledge

guides land
stewardship

on Earth so humans can protect natural resources
for future generations. 

https://drive.google.com/file/d/1G5mlWCbl2gwW6AwKj0ujon5bnLYQicEb/view?usp=sharing
https://drive.google.com/file/d/1hA4TslG8c7JcnIgdtmU3OzQSdAgnexDY/view?usp=drive_link
https://drive.google.com/file/d/1hA4TslG8c7JcnIgdtmU3OzQSdAgnexDY/view?usp=drive_link
https://www.youtube.com/watch?v=3pwHxmGU58U
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1hA4TslG8c7JcnIgdtmU3OzQSdAgnexDY/view?usp=sharing
https://drive.google.com/file/d/1PEnzNAUuHcmkMyznEXpaFc5JZ5tWigPc/view?usp=drive_link


Distribute the TIDE organizer to students. Using the TIDE anchor chart as a reference, guide
students in brainstorming ideas to complete each section of the organizer. Encourage students
to use the prompts on the anchor chart to support their thinking.
If students are already familiar with the TIDE structure, they may work with a partner or in small
groups to collaboratively generate ideas. If this is their first experience using the organizer,
complete the process as a whole-class shared writing activity.
Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas that
come from the mentor text, they can use any idea that may have also been learned in the
previous lessons.

Sample:
T - By learning from Indigenous Knowledge and recognizing our relationship with Creation, we
can become better stewards of God’s Earth.
I - Fossil fuel combustion pollutes the air and damages the living systems that sustain us.
D - Reduce our dependence on fossil fuels. Using clean, renewable energy such as solar and
wind power.
I -  Coal extraction destroys habitats, removes vegetation, and disrupts relationships between
people, plants, animals, and the land.
D - Switch to clean renewable solar and wind power. Restore damaged land, replant vegetation,
and make thoughtful choices that reduce our impact on the land.
I - Power generation and resource extraction can contaminate freshwater and harm the
relationships that depend on clean water.
D - Use energy-efficient technologies, protect freshwater sources, and learn from Indigenous
teachings that remind us to understand water as a living relation.
E - By combining renewable energy, energy-efficient technologies, land restoration, and
Indigenous Knowledge, we can fulfill our responsibility to care for God’s Earth.

Begin first draft of writing

As a class, begin collaboratively expanding the ideas from the TIDE organizer into complete
sentences. Encourage students to refer to the TIDE anchor chart for sentence stems, transition
words, and organizational support as they write. Use lined paper and remind students to skip
lines between their writing to leave space for revising and editing.
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Sample:
By learning from Indigenous Knowledge and recognizing our relationship with Creation, we can
become better stewards of God’s Earth. Fossil fuel combustion pollutes the air and damages the
living systems that sustain us. We can reduce our dependence on fossil fuels by using clean,
renewable energy such as solar and wind power. Coal extraction can destroy habitats, remove
vegetation, and disrupt relationships between people, plants, animals, and the land. We can help
restore these relationships by protecting habitats, replanting vegetation, restoring damaged land,
and making thoughtful choices that reduce our impact on the environment. Power generation and
resource extraction can also contaminate freshwater and harm the relationships that depend on
clean water. By using energy-efficient technologies, protecting freshwater sources, and learning
from Indigenous teachings that encourage us to understand water as a living relation, we can
develop a deeper sense of responsibility and reciprocity with Creation. By combining renewable
energy, energy-efficient technologies, land restoration, and Indigenous Knowledge, we can fulfill
our responsibility to care for God’s Earth.

Colour-coding *Teachers may also choose to complete colour-coding before the first draft of
writing, depending on student needs.

Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that 
have missing components so they can identify gaps, recognize areas for improvement, 
and understand how to strengthen their own writing by adding missing elements such as details,
transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the TIDE anchor chart to
identify and underline the specific sentences. They can then colour in that specific part of the
rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to complete
some of them as a class or have them work in small groups/pairs.

Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and revise
their own work. Students should use this editing checklist for reference.
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their writing.
- The teacher will explicitly model how to revise writing by improving sentence structure, adding or
replacing vocabulary, and incorporating transition words to improve flow and clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to 
ensure their writing is clear, organized, and free of errors. 

76

https://drive.google.com/file/d/1IS_xpxlu6luQ-obwxASK9DFTPXhQI8u_/view?usp=drive_link
https://drive.google.com/file/d/1PEnzNAUuHcmkMyznEXpaFc5JZ5tWigPc/view?usp=drive_link
https://drive.google.com/file/d/14sAXock_i5IeQL9x30_mW5dMsgQPD4Ea/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link


Consolidation and Reflection 

Ask students to respond to the following questions orally (Whole group or Think/Pair/Share):
Name three natural resources.
What Indigenous Knowledge can be applied to using resources responsibly and
sustainably? 
What responsibility do we have toward being stewards of the Earth in our use of natural
resources? 
How can we show respect and care for creation in our daily actions through our
consumption of energy?
What does this topic teach you about your role in protecting God’s creation? 

Have students use the reflection template to set goals for their next writing task. (Individual)
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https://docs.google.com/document/d/1-6bLZrDUFW2ev_uLfzzDPnonCIvqntwmW6jGLHPAGXc/edit?usp=sharing
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Grade 6 - Nonfiction
                  narrative

Do not neglect to show
hospitality to strangers, for by
doing that some have entertained
angels without knowing it.
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Cross-Curricular: Language, Religion and Social Studies

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended
as optional supports to enhance classroom instruction. Teachers play an essential role
in building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task. 

Who are the Anishinabek?
The Power of a Tree
Heritage Minutes: Syrup
Gathering Maple Syrup the Traditional Anishinaabe Way

Lesson Goal: Students will explore how Anishinaabe ecological wisdom and land
practices directly influenced the survival of European settlers. Students will use this
understanding to write a nonfiction narrative that demonstrates respect for First Nations
knowledge, environmental stewardship, hospitality, and community responsibility. 

https://www.biblegateway.com/passage/?search=hebrews%2013&version=NRSVCE
https://www.youtube.com/watch?v=74pUM06IMZc
https://www.youtube.com/watch?v=mQE4g35nRRk
https://www.youtube.com/watch?v=tdikUhN4gSo
https://www.youtube.com/watch?v=pVuyoDmFFGM


Lesson: Communities in Canada, Past and Present (Grade 6)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose and
audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms and
stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process.
Religion
LC1.3 Identify ways that human beings are called to be responsible stewards of creation and
promote the common good.
LM2.1 Describe how the teachings of Jesus call Christians to live in the right relationship with
God, others, self, and creation.
LS1.1 Examine ways that people work together to build healthy communities and support one
another.
Social Studies
A1.1 Challenges faced by historical communities in Canada. 
A3.6 Describe significant interactions between First Nations and European settlers in early
Canada. 
Catholic Graduate Expectations
A Responsible Citizen:  Respects the environment and uses resources wisely.
A Discerning Believer: Promotes social responsibility, solidarity, and the common good, and
respects the traditions and life journeys of others.
Catholic Social Teachings
Solidarity: The Anishinaabe shared their knowledge with European settlers, helping many
survive in a new environment. This reflects the idea that we are one human family and should
support one another.
Common Good: The Anishinaabe used their knowledge not only for themselves but also in ways
that benefited their communities. Their teachings helped ensure that everyone had access to food
and resources.
Human Dignity: Learning about Indigenous Knowledge encourages respect for the wisdom,
culture, and contributions of First Nations peoples. Catholic teaching reminds us that every
person is created in the image of God.
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https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language/grades/grade-6
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Learning Goals 
- I can write a nonfiction narrative paragraph using the CSPACE framework. 
- I can describe what I have learned regarding historical Anishinaabe winter survival practices
and knowledge sharing. 
- I can recognize that Anishinaabe traditions, knowledge, and communities are vibrant and
active today. 

Success Criteria
- I can use a CSPACE organizer to structure my narrative.
- I can incorporate accurate facts about historical Anishinaabe survival methods and
knowledge into my writing. 
- I can edit my capitalization, understanding, punctuation, and spelling (CUPS) and revise for
clarity (ARMS).

Assessment
Consider using the “triangulation ofv
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral 
rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language 
Learners.

Materials/Resources
- Mentor Text
- Finding the Gist
- CSPACE Organizer
- Lined paper
- Student exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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Minds On (Whole Group)

Teacher: Before we start exploring our writing prompt, let's think about what it means to truly
understand the land around us. Imagine arriving in an unfamiliar wilderness with no grocery
stores, paved roads, or modern heating. What kind of knowledge would you need to find food,
stay warm, and avoid getting sick? 

(Allow students time to share their ideas.)

Possible prompts:
How do you know which local plants are safe to use or eat when you are outdoors?
How would deep knowledge of forest animals, weather patterns, and local plants help
someone survive a harsh Canadian winter?
If you were struggling in a new environment, how would learning from an experienced
neighbour change your situation?

Teacher: European settlers arriving in Canada during the 18th and 19th centuries were often
overwhelmed by the unfamiliar environment, freezing weather, and dense forests. They lacked
the localized land knowledge required to thrive.

The Anishinaabe had lived on, cared for, and learned from these lands for generations. Their
deep environmental expertise, such as knowing how to navigate deep snow, using medicinal
plants, preserving food, and weatherproofing shelters, became a critical factor in settler
survival. Today, we will examine how Anishinaabe knowledge of the land shaped and saved
the lives of early European settlers.

Faith & Scripture Connection:

Teacher: Before we read, let's reflect on our responsibility to the land. The Anishinaabe have
maintained a sacred relationship with creation for thousands of years. They live sustainably to
provide for future generations by taking only what is needed so the land can regenerate. In
Catholic Social Teaching, we call this caring for God’s creation and stewardship.

Ask students:
Why is it important to share our knowledge and resources with newcomers or people in
need?
What responsibilities do we have when welcoming others into our communities?
How can we learn from Anishinaabe ecological wisdom to become better stewards of the
environment in our own lives? 

"Do not neglect to show hospitality to strangers, for by doing that some have entertained
angels without knowing it." — Hebrews 13:2

Teacher: This passage reminds us that God calls us to treat every person with dignity and
show compassion to visitors and strangers. Hospitality means more than offering a warm
welcome; it means sharing our gifts to ensure others are cared for. The Anishinaabe 
lived out this call through their generosity and deep respect for creation, showing us what it
means to live as responsible stewards and caring neighbours.
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Action 

Read Mentor Text and Find the Gist (Whole Group)

Before introducing the mentor text, pre-teach the following vocabulary to students:

Anishinaabe (Singular): Refers to one person ("She is Anishinaabe").
Anishinaabeg (Plural): Refers to the people collectively or multiple members of the nations
("The Anishinaabeg gathered for the ceremony").
Reciprocal: A two-way relationship where both sides give, receive, and help each other out
equally, rather than one side taking everything. 

Read the mentor text “How Anishinaabeg Knowledge Helped Early Newcomers Survive” aloud
and have students follow along. 

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief summary
that captures the central message of the text without including too many details. As a class,
work together to create a gist statement. Remind students that a gist should be short, clear,
and focused, ideally 20 words or fewer.  

Sample:

Use CSPACE organizer (Whole group) 

Review vocabulary and re-read the mentor text as a class. Review the gist that was created
yesterday. 

After reading, introduce the CSPACE anchor chart, pointing out the different coloured 
sections and provided sentence stems.  
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Who? Did What? Where/
When?

Joiner
(Conjunction)

Who? Did What?

The
Anishinaabe

developed deep
knowledge of the
land 

across the
seasons

which helped
newcomers

adapt and
survive.

The
Anishinaabe

lived in balance
with the land 

for many
generations

and they shared
knowledge to

help newcomers
survive.

https://drive.google.com/file/d/18Gfl4Jg_qJW6wFXWtRi9MVMbngbx3FdQ/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/18Gfl4Jg_qJW6wFXWtRi9MVMbngbx3FdQ/view?usp=drive_link
https://drive.google.com/file/d/1NNHZXwoLemi6QS0AJbK5XHClDgqjgxoM/view?usp=drive_link
https://drive.google.com/file/d/1sJy3ny3i8xkRYefs8NSK6A6-RewCedV9/view?usp=drive_link


Introduce the writing prompt: How did Anishinaabe knowledge of the land influence the
survival of European settlers? Write a nonfiction narrative reflecting on what you learned about
how Anishinaabe ecological wisdom directly impacted settler survival. 

Distribute the CSPACE organizer to students. If students are already familiar with the
CSPACE structure, they may work with a partner or in small groups to collaboratively generate
ideas. If this is their first experience using the organizer, complete the process as a whole-
class shared writing activity. 

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas that
come from the reading passage, they can use any idea that may have also been learned in the
previous lessons. 

Sample:

C - Anishinaabe of the Great Lakes Region, European settlers

S - Great Lakes region

P - The settlers did not know which foods were safe to eat or how to find enough food during
the harsh winters.

A - The Anishinaabe shared their knowledge of the land by teaching settlers how to harvest
maple sap, gather wild rice, fish and use local plants. Learning these skills, they became better
able to find food and adapt to the changing seasons.

C - This knowledge helped many settlers survive and establish communities in the region.

E - Anishinaabe knowledge and wisdom played an important role in settler survival and
continues to be valued today.

Begin first draft of writing 

As a class, begin collaboratively expanding the ideas from the CSPACE organizer into
complete sentences. Encourage students to refer to the CSPACE anchor chart for sentence
stems, transition words, and organizational support as they write. Use lined paper and remind
students to skip lines between their writing to leave space for revising and editing.
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https://drive.google.com/file/d/1-ApOBaDKd7FmsqmAaz7KRvnQoQE1luFo/view?usp=drive_link


Sample: 

The Anishinaabe people and European settlers lived in the same region, but the settlers often
struggled to survive because they were unfamiliar with the land and its resources. 
The settlers faced many challenges, including finding enough food, surviving harsh winters,
and learning which plants and animals could be safely used. The Anishinaabe shared their
ecological knowledge by teaching settlers how to harvest maple sap for syrup and sugar,
gather wild rice, catch fish, and use local plants for food and medicine. They had gained this
knowledge through generations of observing and respecting the natural world. As settlers
learned these survival skills, they became better able to adapt to the environment and provide
for their families. The knowledge shared by the Anishinaabe helped many settlers avoid
hunger and build successful communities. The Anishinaabe’s ecological wisdom was essential
to settler survival and showed the importance of living in balance with the land.

Colour-coding 

Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as details,
transitions, or clear organization. 

Students will use green, yellow, orange and red pencil crayons and the CSPACE anchor chart
to identify and underline the specific sentences. They can then colour in that specific part of
the rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.

Edit/Revise

Now that students have seen examples of other students’ writing, it is time to edit and revise
their own work. Students will use the CUPS and ARMS anchor charts to carefully edit and
revise their writing.

The teacher will explicitly model how to revise writing by improving sentence structure, adding
or replacing vocabulary, and incorporating transition words to improve flow and clarity.
Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time. Students
should produce a final copy after completing thorough revisions and edits to ensure their
writing is clear, organized, and free of errors. 
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https://drive.google.com/file/d/1XaGDrjgaQfAcKmXVass-ZEVcAQNP5HYB/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link


Consolidation and Reflection 

Ask students to respond to the following questions orally (whole group or Think/Pair/Share):

1.Why do you think the Anishinaabe of the Great Lakes region chose to share their
knowledge of the land and its resources with European settlers?

2.How might the lives of the settlers have been different if they had not learned survival
skills from the Anishinaabe?

3.How can we show gratitude to God by being good stewards of the Earth? 
4.Which Anishinaabe survival skill or teaching did you find most interesting, and why?
5.How does learning about the contributions of the Anishinaabe change your understanding

of Canadian history?

Have students use the reflection template to set goals for their next writing task.

If possible, meet with students individually to discuss their goals prior to their next 
writing task.
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https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Grade 6 - procedural

For the Lord gives wisdom;
from his mouth come
knowledge and understanding.

Cross-Curricular: Language, Religion and Science

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended
as optional supports to enhance classroom instruction. Teachers play an essential role
in building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task. 

Flying ‘V’ Formation
Flight Vocabulary
Take Off with Paper Airplanes
Dreaming of Flight
Forces of Flight: Part 1
Forces of Flight: Part 2

Lesson Goal: Students will explore the science of flight by investigating how the four
forces of flight influence the performance of a paper airplane. Through the use of a
mentor text, collaborative discussion, and hands-on investigation, students will examine
how specific design choices affect an aircraft's stability and flight path. Students will
then write a procedural text that clearly explains how to build an effective paper airplane
while justifying the design features that contribute to successful flight. Through a
Catholic lens of wonder and stewardship, students will reflect on how God has gifted
humanity with curiosity, creativity, and intelligence to explore the natural laws of creation
and use this knowledge responsibly for the common good.

86

https://www.biblegateway.com/passage/?search=proverbs%202&version=NRSVCE
https://www.youtube.com/watch?v=Pv46HBM8x8c
https://drive.google.com/file/d/1rCk05eDxTt-x4iCU0Yi6B62ZguKwwQ57/view?usp=drive_link
https://www.teachengineering.org/lessons/view/cub_airplanes_lesson06
https://tvolearn.com/pages/grade-6-science-and-technology-Futures-and-Possible-Futures-learning-activity-1
https://tvolearn.com/pages/grade-6-science-and-technology-Futures-and-Possible-Futures-learning-activity-5
https://tvolearn.com/pages/grade-6-science-and-technology-Futures-and-Possible-Futures-learning-activity-6


Lesson: Flight (Grade 6) 

Curriculum Expectations
Language
A1.1 Use communication skills across contexts, establishing precision in a technical "How-To"
text.
D1.1–D1.5: Write texts for a specific purpose and audience, using appropriate organizational
structures (Procedural/Informational) and transition words.
Religion
Students can recognize that God has given humans curiosity, creativity, and intelligence to
explore and understand creation. They reflect on how scientific inquiry and design can be
used responsibly for the benefit of others. 
LS2.3 Responsible use of gifts and talents.
CL2.3 Wonder of God’s creation. 
Science
C2.2 Investigate properties of air and flight.
A1.1 Plan and conduct investigations.
Catholic Graduate Expectations
- A Reflective, Creative, and Holistic Thinker: When testing their gliders, students cannot
just throw them blindly. They must reflectively assess the balance of the four forces of flight. If
a plane dives too quickly, they must think creatively to solve the issue.
- An Effective Communicator: By intentionally dropping casual storytelling and choosing
precise sequential transitions and sharp "bossy" verbs, students learn that their words have an
exact purpose: to help someone else build a successful, stable aircraft. 
- A Responsible Citizen: By treating the writing process with high standards of precision,
students practice what it means to look out for the safety of others. They learn that developing
their scientific intelligence and communication skills is not just for a grade, it is a way to serve
and protect their global community. 
Catholic Social Teachings
Stewardship of Creation: By studying aerodynamics, students are not "inventing" flight; they
are using their God-given intelligence to discover a physical balance that was already
designed for them. Respecting and learning these natural laws is a foundational step in
honouring the Creator.
The Common Good: Students learn that the laws of flight are a part of an orderly creation
designed by God. Aerospace engineers have a massive responsibility to understand these
laws perfectly because human lives rely on their accuracy.
Rights and Responsibilities: By investigating the properties of air and flight, students are
exercising their right to explore, question, and understand the universe God created. They
have the right to access clear, structured information that helps them develop their 
scientific literacy and critical thinking skills.

87

https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language/grades/grade-6
https://iceont.ca/wp-content/uploads/2015/08/Elementary-Religious-Ed-2012.pdf
https://www.dcp.edu.gov.on.ca/en/curriculum/science-technology/grades/grade-6
https://drive.google.com/file/d/17a1_0RKcseIt_h1RiFpOBmB_Vh2RwR3Q/view?usp=drive_link
https://stmikes.utoronto.ca/wp-content/uploads/2020/07/180-Catholic-Teaching-v2.pdf
https://biblehub.com/topical/g/god's_orderly_creation.htm


Learning Goals
- I am learning to investigate how the four forces of flight (lift, weight, thrust, drag) interact with
an aircraft.
- I am learning to explain how altering a structure's control surfaces (like cutting flaps or
ailerons) changes its aerodynamic behavior.
- I am learning to recognize that my scientific curiosity and intelligence are gifts from God used
to understand His orderly creation.
- I am learning to connect clear technical communication with my duty as a responsible citizen
to protect the common good and safety of others.
- I am learning to write a clear, step-by-step technical plan that guides a reader through a
building process.
- I am learning to use precise imperative "bossy" verbs and sequential transition words to
make my instructions easy to follow.
- I am learning to use advanced scientific vocabulary to explain the "why" behind design
choices.

Success Criteria
- I can write an introductory sentence that acknowledges human ingenuity and curiosity as
gifts from God.
- I can organize my blueprint chronologically using clear transition words (First, Then, Next,
Subsequently, Finally).
- I can start my instructional steps with powerful command verbs (Position, Crease, Bend,
Measure, Incline) instead of telling a story.
- I can accurately weave the four forces of flight (lift, weight, thrust, drag) into my steps to
explain why my design works.
- I can include a closing statement explaining how precise plans protect the common good
and demonstrate faithful stewardship.

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

- Flight Vocabulary
- Mentor Text
- Procedural Organizer
- Finding the Gist 
- Procedural Rocket 
- Lined paper
- Student exemplars
- Bossy Verbs 
- Pencil crayons for colour coding (green,
yellow, orange, red)
- Editing checklist 
- CUPS and ARMS anchor charts
- Reflection template
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https://biblehub.com/topical/g/god's_orderly_creation.htm
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1aMNyhVu8NhV_SEFelHdEclFmShMUpb87/view?usp=drive_link
https://drive.google.com/file/d/1rCk05eDxTt-x4iCU0Yi6B62ZguKwwQ57/view?usp=drive_link
https://howthingsfly.si.edu/forces-flight
https://drive.google.com/file/d/1km8C33WhS4C6-wFyRebQVJlfSpnr9bH-/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://drive.google.com/file/d/1fnIbAXJMzyQVRi-be1mZhlHlxFR3tp2B/view?usp=sharing
https://drive.google.com/file/d/1wFDV0APuCMEbS_Bk2MQRtpp8sh3V7t1p/view?usp=drive_link
https://drive.google.com/file/d/1wFDV0APuCMEbS_Bk2MQRtpp8sh3V7t1p/view?usp=drive_link
https://drive.google.com/file/d/1LP6ESNzvy6JURrLvTXiF31uIMpo40cIu/view?usp=drive_link
https://drive.google.com/file/d/1CwpR53hTn0a_-SInjYw3lmsq5Ndxikk3/view?usp=drive_link
https://canva.link/g6nygz79vgb714k
https://drive.google.com/file/d/1xHW2LxD3_nH5EcKE5VGRG9U5Ye7B80K8/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral 
rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language 
Learners.

Minds On (Whole Group)

The Mystery Launch and Spiritual Anchor

1.The Prompt: Without saying a word, hold up a single flat sheet of printer paper. Crumple
it into a messy ball and drop it. It falls immediately. Next, take a pre-folded, sleek paper
airplane and launch it across the room.

2.The Essential Question: "God created the air around us, and He blessed us with the
curiosity and intelligence to study it. Why did the exact same mass of paper drop like a
stone in one shape, but ride the invisible airwaves in another?"

3.Media Connection: Watch this video,  then review the four forces of flight (lift, weight,
thrust, and drag) by drawing a diagram of the launched paper airplane on the board. Label
each force with arrows showing the direction it acts during flight.

4.The Common Good Tie-in: Discuss how human engineering must work harmoniously
with God's physical laws. If an aerospace engineer writes messy, unorganized blueprints,
planes crash. Precise communication is an act of responsibility to protect human lives
(The Common Good).

Faith & Scripture Connection: Ask students, "How can we continue to grow in knowledge
and understanding?" and "Why is it important to approach learning with curiosity, humility, and
a willingness to listen to others?"

You may choose to post the following passage on the board for the duration of the writing
task:

"For the Lord gives wisdom; from his mouth come knowledge and understanding."
— Proverbs 2:6
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https://www.youtube.com/watch?v=MztmeJhDN00
https://www.youtube.com/watch?v=MztmeJhDN00


Teacher: This passage reminds us that wisdom is a gift from God and that learning involves
more than simply collecting information. God encourages us to seek knowledge, ask questions,
and develop understanding so that we can make thoughtful and compassionate choices. As we
learn from Scripture, our teachers, our experiences, and one another, we grow in wisdom and
become better equipped to use our knowledge to serve others and contribute positively to our
communities.

Action

Read mentor text and find the gist (whole group)

Read the mentor text aloud and have students follow along.

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief summary
that captures the central message of the text without including too many details. As a class,
work together to create a gist statement. Remind students that a gist should be short, clear, and
focused, ideally 20 words or fewer. 

Sample gists: 

Use Procedural Organizer (Whole group)

Review vocabulary and rrevisit the mentor text.

Introduce the writing prompt: God has blessed us with curiosity and the ability to learn about
His creation. Write a formal procedural text explaining how to fold a basic dart airplane, and
detail at least two structural design choices (e.g., adding stabilizers or cutting ailerons) that alter
the forces of flight to ensure a successful, safe, and stable launch. 

Distribute Procedural Organizer and Bossy Verbs anchor chart to students. Guide students 
in brainstorming ideas to complete each section of the organizer. Encourage students to 
use the prompts on the anchor chart to support their thinking.

Who? Did What? Where/
When?

Joiner
(Conjuncti

on)

Who? Did What?

Student
engineers

analyzed flight
data

during
investigations 

so they can design safer
aircraft.

Student
engineers

examined flight
data

during class because pilots rely on aerodynamic
principles for safe
travel.
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https://howthingsfly.si.edu/forces-flight
https://drive.google.com/file/d/1xV4h1U84JDWTZyNFirEOjTvygScNYFMV/view?usp=drive_link
https://howthingsfly.si.edu/forces-flight
https://drive.google.com/file/d/1km8C33WhS4C6-wFyRebQVJlfSpnr9bH-/view?usp=drive_link
https://drive.google.com/file/d/1CwpR53hTn0a_-SInjYw3lmsq5Ndxikk3/view?usp=drive_link


Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas
that come from the reading passage, they can use any idea that may have also been learned
in the previous lessons.

Sample:

Topic: Student engineers analyzed flight data during investigations so engineers can design
safer aircraft.

First: Fold paper vertically and crease the edges tightly to create a symmetrical center of
gravity.

Then: Bend top corners inward to construct a nose that minimizes drag.

Next: Slice small flaps on the back edge of the wings to act as ailerons.

Last: Invert or stabilize the wingtips upward to ensure the flight path resists external air
currents. 

Closing: By writing transparent instructions and respecting the natural laws of flight, we
honour God’s creation and learn to develop tools that serve our community safely.

Begin first draft of writing

As a class, begin collaboratively expanding the ideas from the organizer into complete
sentences. Use lined paper and remind students to skip lines between their writing to leave
space for revising and editing.

Sample:

Student engineers analyzed flight data during investigations so they can design safer
aircraft. First, fold the paper vertically and crease the edges tightly to create a symmetrical
center of gravity. Then, bend the top corners inward to construct a streamlined nose that
minimizes drag. Next, slice small flaps on the back edge of the wings to act as ailerons,
allowing you to control the roll and lift of your aircraft. Last, invert or stabilize the wingtips
upward to ensure the flight path resists external air currents and stays perfectly balanced. 
By writing transparent instructions and respecting the natural laws of flight, we honour God’s
creation and learn to develop tools that serve our community safely.

91



Colour-coding
Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that 
have missing components so they can identify gaps, recognize areas for improvement, 
and understand how to strengthen their own writing by adding missing elements such as
details, transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the procedural organizer
to identify and underline the specific sentences. They can then colour in that specific part of
the rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.

Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and revise
their own work. Students should use this editing checklist for reference. 
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to ensure
their writing is clear, organized, and free of errors. 

Consolidation and Reflection 

Have students grab a scrap piece of paper or a sticky note. Display these three prompts on
the board and give them 3 minutes to write and 1 minute to share with a partner.

- Two Control Surfaces: Name two physical modifications you made to your paper airplane
wings to change its flight path (e.g., Elevators, Ailerons, Stabilizers).
- One Balance of Force: Which upward force did your paper plane's wings need to generate
to overcome its physical weight? (Answer: Lift).
- One Thought on Stewardship: In your own words, how does learning to communicate
instructions flawlessly show respect for the Common Good and the safety of others?

Have students use the reflection template to set goals for their next writing task.
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https://drive.google.com/file/d/1LP6ESNzvy6JURrLvTXiF31uIMpo40cIu/view?usp=drive_link
https://drive.google.com/file/d/1xHW2LxD3_nH5EcKE5VGRG9U5Ye7B80K8/view?usp=drive_link
https://drive.google.com/file/d/1PGlzq84W5jCbRsx_kjQzYh6KDgLYlcA8/view?usp=drive_link
https://drive.google.com/file/d/1-8jRToYsSfYuOpldNnhjs_oPxSIx3mRJ/view?usp=drive_link
https://drive.google.com/file/d/1mL_okjZ7hV_FSmWZEfz8DmgYQEi5ThRN/view?usp=drive_link


grade 6 - persuasive

For as in one body we have many
members, and not all the members have
the same function, so we, who are many,
are one body in Christ, and individually we
are members one of another. 

Cross-Curricular: Language, Religion and Social Studies

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended
as optional supports to enhance classroom instruction. Teachers play an essential role
in building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task. 

FNMI Communities
Contribution of Settler Communities
Indigenous Influencers
Indigenous Knowledges

Lesson Goal: In this lesson, students will investigate how specific members and
groups serve as representative samples of broader cultural communities in Canada. By
analyzing historical and contemporary sources, students will write a persuasive
paragraph arguing why their chosen group's contributions have had a significant and
lasting influence on Canadian society. They will support their claims with researched
evidence, explain how these actions promote human dignity, solidarity, or the common
good, and conclude with a meaningful call to action that reflects God's call to recognize,
value, and celebrate the contributions of all people.
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https://www.biblegateway.com/passage/?search=romans%2012&version=NRSVCE
https://tvolearn.com/pages/grade-6-social-studies-heritage-and-identity-learning-activity-2
https://tvolearn.com/pages/grade-6-social-studies-heritage-and-identity-learning-activity-4
https://www.ocsta.on.ca/ocsta/wp-content/uploads/2025/09/Indigenous-Influencers.pdf
https://www.catholicvirtualontario.org/uploads/8/8/0/9/88095328/indigenous_knowledges_2024.pdf


Lesson: Communities in Canada, Past and Present (Grade 6)

Curriculum Expectations
Language
A2.4  (Point of View & Perspectives): Identify whose point of view is missing from a text and explain why it
was left out.
A3.1 (Diversity & Intercultural Understanding): Show an understanding of how diverse identities and
cultural experiences are told in Canadian texts.
B3.1 (Sentence Structures): Use sentences of different lengths and complex structures so ideas flow
together smoothly.
C1.3 (Critical Literacy): Analyze texts to identify unfair representations and systemic biases.
C2.6 (Synthesizing): Combine information from different parts of a text to form a conclusion and make a
personal connection.
D1.2 (Writing for Purpose): Draft persuasive or analytical paragraphs that follow a specific writing format.
D2.2 (Organizing Content): Organize historical facts and arguments in a logical order using clear
transitions.
Religion
Students can reflect on how God calls us to recognize the dignity and contributions of all communities.
They examine how justice, inclusion, and respect are essential when evaluating historical and modern
contributions to Canadian society. 
LS3.2 Respect for diversity
ML2.1 Responsibility for actions and impact on others
LS2.1 Human dignity
Social Studies
A1.2 Evaluate contributions of communities.
A3.2 Contributions to Canadian identity.
Catholic Graduate Expectations
A Discerning Believer: By evaluating the contributions of diverse communities to Canadian identity (A1.2,
A3.2), students act as Discerning Believers who look through the lens of the Gospel to celebrate actions
that build up God’s kingdom and promote love, truth, and genuine community.
A Responsible Citizen: By evaluating the contributions of diverse communities to Canadian identity (A1.2,
A3.2), students act as Responsible Citizens who honour the sacred dignity of all people by acknowledging
their stories and advocating for a fair and just Canada.
A Reflective Thinker: By evaluating the contributions of diverse communities to Canadian identity (A1.2,
A3.2), students act as Reflective Thinkers who think critically about multiple historical perspectives to
understand how our choices can bring about positive change today.
Catholic Social Teachings
Dignity of the Human Person: By evaluating the contributions of diverse communities to Canadian
identity (A1.2, A3.2), students honour the Dignity of the Human Person by recognizing that every group is
made in the image of God and possesses a unique story that deserves deep respect and acknowledgment.
Solidarity: By evaluating the contributions of diverse communities to Canadian identity (A1.2, A3.2),
students practice Solidarity by looking past differences to see how our histories are 
interconnected, learning to walk shoulder-to-shoulder with all cultural communities.
Common Good: By evaluating the contributions of diverse communities to Canadian identity 
(A1.2, A3.2), students promote the Common Good by arguing how a truly just Canada must ensure 
that the rights, voices, and well-being of all communities are protected and valued.
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Learning Goals
- I can use the GIST strategy to find and summarize the most important facts about a community's
contribution to Canadian identity so that I can use them as my Important Evidence (I) in my TIDE
paragraph.
-I can write a strong Topic Sentence (T) that clearly states my persuasive argument about how a
community shaped Canada, backed by the facts I found in my research.
- I can write a Detailed Explanation (D) for my evidence that uses critical thinking to explain exactly
how this community’s actions protected human dignity, practiced solidarity, or built up the common
good.
- I can craft an Ending Sentence (E) that wraps up my main argument about Canadian identity and
challenges my reader to take an everyday action that honours God's plan for a just world. 

Success Criteria
- I can pull out the 5 Ws (Who, What, When, Where, Why) from my research to write a 20-word
GIST summary that captures the true facts of a community's contribution to Canada.
- I can begin my paragraph with a clear Topic Sentence (T) that states my persuasive opinion on
how this community shaped Canadian identity.
- I can use smooth transition words (like for instance or furthermore) to inject my GIST facts into
the paragraph as strong, accurate Important Evidence (I).
- I can write a Detailed Explanation (D) after my evidence to prove exactly how this community’s
actions protected human dignity, practiced solidarity, or built up the common good.
- I can wrap up my paragraph with an Ending Sentence (E) that reminds the reader of my main
argument and gives them a clear, real-world action to promote justice today.
- I can proofread my complete paragraph to make sure my persuasive tone is respectful, my ideas
flow logically, and my spelling and grammar are correct for Grade 6.

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Materials/Resources
- Mentor Text
- Finding the Gist
- TIDE anchor chart
- TIDE organizer
- TIDE organizer (fill in the blank)
- Lined paper
- Sticky notes (optional)
- Student articles (Text 1, Text 2, Text 3, Text 4)
- Student exemplars
- Polaroid photo frame
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language Learners.

Minds On (Whole Group)

The Hook: The Missing Names

Start by drawing or projecting a large floor plan blueprint of your school on the board.

Teacher: Imagine our school is building a brand-new entrance hall, and they are putting up a
massive monument to honour the people who built the identity, culture, and spirit of our school
community. The planning committee just sent over the draft list of names to carve into the
wall. It only has three names: The Principal, the Vice-Principal, and our school’s ______
(enter sports team here).

Ask the students to turn to a partner for 60 seconds (Think-Pair-Share), students could
brainstorm some possible ideas on sticky notes and bring them up to the front when they are
done:

Who is missing from this wall?
Whose daily contributions actually make our school run, keep us safe, keep us clean, or
make this a joyful place to be?

As students share answers (the custodians, the administrative assistants, the educational
assistants, the quiet students who run the library club, the parents who organize hot lunch),
write or stick their suggestions all over the school blueprint in a contrasting colour.

Faith and Scripture Connection: Ask students, "How do our individual strengths and
differences help our classroom community?" and "Why is it important to recognize that every
person has unique gifts and contributions to share?"
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You may choose to post the following passage on the board for the duration of the writing
task:
"For as in one body we have many members, and not all the members have the same
function, so we, who are many, are one body in Christ, and individually we are members one
of another."
— Romans 12:4–5 

Teacher: This passage reminds us that every person is created with unique gifts, talents, and
abilities that contribute to the strength of the whole community. Just as each part of the body
has an important role, each person has something valuable to offer. God calls us to
appreciate our differences, support one another, and recognize that we are connected through
our relationships with others. When we work together and celebrate the strengths of each
individual, we create a more inclusive and caring community where everyone has a
meaningful role to play.

The Pivot to Social Studies: Canadian Identity

Now, transition directly into the core mission of the lesson.

Teacher: Just like our school blueprint, Canada has a massive story; our 'Canadian Identity.'
For a long time, history textbooks only put a few famous names on the 'wall' of Canadian
history. But diverse cultural communities; past and present, worked behind the scenes, faced
enormous challenges, and made contributions that were completely indispensable to building
the Canada we stand in today.

Today, we are going to look at specific members and groups, like Autumn Peltier or the Asahi
Baseball Team. Keep in mind that Autumn Peltier is one individual person, and the Asahi
team is a specific group. They do not represent the entirety of Indigenous or Japanese
Canadian communities, but their story gives us a powerful sample of how members within
these communities shaped Canadian identity.

Action 

Pre-Teaching the Vocabulary
Before handing out the text, display these four key terms on the board. Instead of just giving
dry dictionary definitions, frame them using a helpful "What it means" vs. "Why it matters
today" approach to connect with their Grade 6 brains.

Transcontinental: Crossing an entire continent from one side to the other. (Break it down:
Trans = across, Continent = big landmass).
In this lesson: It means a railway tracking all the way from the Atlantic Ocean to the Pacific
Ocean.
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Exploitation: Treating someone unfairly or paying them less than they deserve just to make a
bigger profit or save money.
In this lesson: The railway companies paid Chinese workers far less than white workers
because they knew the Chinese immigrants had no other choices.

Indispensable: Absolutely necessary. Something you cannot possibly do without. (Think: a
smartphone battery is indispensable to make the phone work).
In this lesson: Without the Chinese workers, the Canadian railway literally could not have been
built.

Erasure: Actively removing, wiping out, or hiding a group of people or their actions from
history so people forget they were there.
In this lesson: Leaving the Chinese workers out of the official "Last Spike" photograph so it
looked like they didn't help.

Read mentor text and find the gist (whole group)

Once the vocabulary is secure, hand out the mentor text. Instruct students that they are
reading like detectives with one specific job: to fill in their GIST template so they can build a
20-word GIST.

Guided Practice Script (Think-Aloud)

Teacher: Alright detectives, now that we know our key terms, we are going to read “The
Builders of the Iron Road.“ As we read, your eyes should be scanning for clues to fill in our
GIST template. Let’s look at the very first paragraph together.

(Read Paragraph 1 aloud)

Teacher: Look at that. Right away, the text says: '...contractor Andrew Onderdonk imported
more than 17,000 Chinese immigrant laborers between 1880 and 1885 to complete the
dangerous western leg of the Canadian Pacific Railway. This can help us fill out the rest of our
template.

Let's keep reading to find out more.

Students can fill out the gist independently, you can complete it as a class, or they can work in
partners to complete the rest of the template.

Sample Gist:

Who? Did What? Where/
When?

Joiner
(Conjuncti

on)

Who? Did What?

Over 17,000
Chinese

immigrant
workers

built British
Columbia's
dangerous

railway

in the 1880s but they faced extreme
exploitation and

erasure.
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(Walk to the left side of the board and point to the first section)

Teacher: Let's build Pillar Number One. Who is our story about first? 'Over 17,000 Chinese
workers.' What did they do and where? 'built British Columbia's dangerous railway in the 1880s.'
* That is a complete thought all on its own. Beautiful. Now, let’s cross our bridge."
(Take a physical step to the right, pointing directly to the word BUT)

Teacher: We cross the bridge: BUT. The moment we cross this bridge, the rules of grammar
reset! We can't just drop a random action here like 'but faced exploitation.' Who faced it? The
sentence needs a fresh subject. So we look at the next part, our second Who is 'they' (which
stands for the workers). And our second Did What is what happened to them: 'faced extreme
exploitation and erasure.' *
Let's smash both pillars and our bridge together into one continuous line and see how it reads.

Write the combined sentence on the board in one long string:

The Combined Sentence: In the 1880s, over 17,000 Chinese workers built British Columbia's
dangerous railway, but they faced extreme exploitation and erasure.

Teacher: Now for the final test. A true GIST must be short, clear, and absolutely no more than
20 words. Let’s point to every word together and do our live count. Count with me!"
Boom! 19 words. We passed the test on the first try because we planned it out using our pillars.
Look at how strong that sentence is. It has a Who and a Did What on the left side, our Joiner
bridge in the middle, and a second Who and Did What on the right side. Lock this into your
sheets. You just successfully mastered the two-sided GIST template!

Students who are struggling can copy from the board so they have a solid GIST, students who
are able to work more independently ensure their GIST statements are solid before moving
forward with the TIDE.
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Use TIDE organizer (Whole group/Small Group)

Review vocabulary and re-read the mentor text The Builders of the Iron Road as a class.
Review the gist that was previously created.

After reading, introduce the TIDE anchor chart, pointing out the different coloured sections
and provided sentence stems. 

Remind students of their mission from previously: Canada has a massive story: our
"Canadian Identity." For a long time, history textbooks only put a few famous names on the
"wall" of Canadian history. But diverse cultural communities, past and present, worked
behind the scenes, faced enormous challenges, and made contributions that were
completely indispensable to building the Canada we stand in today.

Introduce the writing prompt: God filled diverse cultural communities with unique gifts,
resilience, and an indispensable spirit to build our nation in solidarity. We will choose one
historical or modern community in Canada (past or present) and write a powerful TIDE
paragraph to persuade our class that their unique contributions and sacrifices had a
profound influence on shaping Canadian identity while serving the Common Good.

Today students will use the mentor text to complete the TIDE organizer as practice.

Distribute the TIDE organizer to students. Using the TIDE anchor chart as a reference, guide
students in brainstorming ideas to complete each section of the organizer using the mentor
text as an example. Encourage students to use the prompts on the anchor chart to support
their thinking.

If students are already familiar with the TIDE structure, they may work with a partner or in
small groups to collaboratively generate ideas. If this is their first experience using the
organizer, complete the process as a whole-class shared writing activity.

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas
that come from the reading passage, they can use any idea that may have also been learned
in the previous lessons.

Sample:

T: In the 1880s, over 17,000 Chinese workers built British Columbia's dangerous 
railway, but they faced extreme exploitation and erasure. (reused GIST statement)
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I: Laborers handled highly unstable dynamite to blast deep tunnels through solid mountain
rock faces.

D: Incredibly hazardous work built the physical backbone of Canada so the young country
could safely connect from coast to coast.

I: Chinese workers were paid only one dollar per day and forced to buy their own food and
gear while white workers were paid double and didn’t have to buy their gear.

D: Even though their human dignity was violated by this unfair exploitation, they persevered
to complete the tracks for the common good of the nation.

I: These indispensable builders were deliberately cleared out of the camera's frame during
the famous "Last Spike" celebration photograph

D: This act of historical erasure proves that diverse cultural communities worked behind the
scenes to build the Canada we stand in today, even when textbooks hid them.

E: Overall, the Chinese railroad workers gave their hard work and lives to build Canada,
challenging us to look out for the "unsung heroes" in our own school and always stand up for
classmates who are being left out

Teacher reviews graphic organizers and supports students as necessary ensuring they are
on the right track before beginning their independent TIDE the next day.

Now that students have practiced using the GIST and TIDE. They will receive their own text
and extract information for their own graphic organizers. Encourage students to use the
prompts on the anchor charts to support their thinking.

Use GIST and TIDE Organizers (Independently)

Teacher: God filled diverse cultural communities with unique gifts, resilience, and an
indispensable spirit to build our nation in solidarity. Today, you will choose one text that
focuses on a specific member or group, such as a key activist, a sports team, or a military
unit, who serves as a sample of a broader cultural community in Canada (past or present).
You will write a powerful TIDE paragraph to persuade our class that their unique
contributions and sacrifices had a profound influence on shaping Canadian identity while
serving the Common Good. Your job right now is to be detectives. Read the text, hunt for
facts, and fill out your own Finding the GIST and TIDE graphic organizers. Don’t forget to 
use the sentence starters on the board to help you. 
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Hand out texts for students or give them a choice of: 
- Text 1: The No. 2 Construction Battalion (Past / Black Canadians)
- Text 2: The Asahi Baseball Team (Past / Japanese Canadians)
- Text 3: The Black Loyalists of Birchtown (Past/Black Canadians)
- Text 4: Autumn Peltier (Present/Indigenous Youth); 
along with the blank Finding the Gist and TIDE organizer.

Students read their assigned text independently and complete the Finding the Gist organizer.

* For students that require differentiation, you might support them by providing them with a
prehighlighted text as well as a Modified TIDE organizer (fill in the blank)

On the same day or another day, students dive back into the text to find their historical facts.
They fill out their organizer boxes, making sure to match every history fact (I) with a "so what?"
explanation (D) about how the unique contributions and sacrifices had a profound influence on
shaping Canadian identity while serving the Common Good and what lessons we can take for
our own lives. Remind students to continue using their colours to support their thinking. 

Begin first draft of writing (whole class)

Remind students of graphic organizers and colour coding from the last day. As a class, begin
collaboratively expanding the ideas from the TIDE organizer they completed the previous day as
a whole group into complete sentences. Encourage students to refer to the TIDE anchor chart
for sentence stems, transition words, and organizational support as they write. Use lined paper
and remind students to skip lines between their writing to leave space for revising and editing.

Sample:
In the 1880s, over 17,000 Chinese workers built British Columbia's dangerous railway, but they
faced extreme exploitation and erasure. Chinese laborers handled highly unstable dynamite to
blast deep tunnels through solid mountain rock faces so that the railway could move through the
mountains. This incredibly hazardous work built the physical backbone of Canada so the young
country could safely connect from coast to coast. Chinese workers were paid only one dollar per
day and forced to buy their own food and gear while white workers were paid double and didn’t
have to buy their gear. Even though their human dignity was violated by this unfair exploitation,
they persevered to complete the tracks for the common good of the nation. In the famous picture
“Last Spike’ these indispensable builders were deliberately cleared out of the camera's frame
during this celebration photograph. This act of historical erasure shows that diverse cultural
communities worked behind the scenes to build the Canada we stand in today, even when
textbooks (or pictures) hid them. Overall, even though the Chinese workers were treated 
unfairly and erased from the famous "Last Spike" photograph, their incredible 
perseverance built our nation's backbone, showing us that we must have the courage 
to stick together, include everyone, and always stand up for classmates who are being 
treated unfairly.
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Colour-coding

Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that have
missing components so they can identify gaps, recognize areas for improvement, and
understand how to strengthen their own writing by adding missing elements such as details,
transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the TIDE anchor chart to
identify and underline the specific sentences. They can then colour in that specific part of the
rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to
complete some of them as a class or have them work in small groups/pairs.

Begin first draft of writing (independent)
*Teachers should verify the accuracy and completion of all student organizers to ensure
appropriate progress prior to the beginning of this phase. Meet with students during or prior
to the independent portion to ensure whole completion of writing. 

Now that students have seen student exemplars and have practiced as a whole group
drafting their writing from graphic organizer to writing, they will now apply this to their own
writing. 

Hand out lined paper and students TIDE organizers from the last day. Students will write
their own persuasive texts persuading how the unique contributions and sacrifices had a
profound influence on shaping Canadian identity while serving the Common Good and what
lessons we can take for our own lives. 

Edit/Revise

- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and
clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to
ensure their writing is clear, organized, and free of errors. 
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Consolidation and Reflection 

Consolidation Activity: The Unsung Heroes Gallery

In this unit, students learned that groups like the Chinese Railroad Workers, the No. 2
Construction Battalion, the Asahi Baseball Team, the Black Loyalists, and Autumn Peltier
worked behind the scenes to build or protect Canada, even when they were left out of the main
"photograph" or textbook. For this consolidation, students will look for the "unsung heroes" in
their own school community right now, pulling the history into the present day.

Step 1: The Scripture Call to Solidarity (Whole-Class Gathering)
Before students begin their independent reflection, bring them together and read Romans
12:4–5 aloud:
"For as in one body we have many members, and not all the members have the same
function, so we, who are many, are one body in Christ, and individually we are members one
of another."

Teacher Script: St. Paul reminds us that a community is like a human body. Every part of the
body has a different purpose, but each part is important and connected to the whole. The hand
cannot do the work of the eye, and the eye cannot do the work of the foot, but together they
allow the body to function. In the same way, every person brings unique gifts, experiences,
and perspectives that strengthen our communities.

Throughout history, some voices have been overlooked or excluded because others failed to
recognize their value. However, Romans reminds us that every person is an important
member of the community and that we need one another. Today, as we learn and reflect
together, we will consider how we can recognize the contributions of all people, listen to
different perspectives, and ensure that everyone feels valued and included in our classroom
and our wider community.

Have students quietly think about their school. Ask them:
Who is someone behind the scenes who keeps our school safe, clean, happy, or connected,
but rarely gets a public thank-you or a spotlight? (e.g., the custodian, the administrative
assistant, the student who always cleans up the sports equipment, the peer who quietly sits
with lonely kids at recess).

Students will write down one specific piece of evidence (I) of what this person does, and
one detailed explanation (D) of how that action protects the common good of the school.

Step 2: The "Spike" Polaroid Project (The "E" Connection)
Give each student a blank template shaped like an old Polaroid photo frame (referencing 
the "Last Spike" photograph where people were left out).
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Inside the frame, instead of drawing themselves, they will draw a coloured portrait or write a
vivid description of their chosen school hero in action.

At the bottom of the frame, students can write a modified E Sentence:
"Overall, even though [Name/Role] often works behind the scenes, their incredible
perseverance builds our school's backbone, by __________ (write what they do to help).
This shows us that we must appreciate...”

Step 3: The Interactive Gallery Walk (Solidarity in Action)
Tape these frames all over the classroom walls to create a literal "Unsung Heroes Gallery."

Give students 3 sticky notes each. Have them do a silent Gallery Walk. On the sticky notes,
they must write anonymous words of affirmation or connections on their classmates' frames
(e.g., "I notice this too! Mr. John always smiles when he sweeps the halls, which makes me
feel welcome.")
* These Unsung Heroes could then be shared with the school community or even the
individual person, they could also make a great display in the school or classroom with the
scripture. 

Reflection On Student Writing

Have students use this template to set goals for their next writing task. (Individual)

If possible, meet with students individually to discuss their goals prior to their next writing
task.
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grade 6 - expository

God saw everything that he
had made, and indeed, it was
very good.

Cross-Curricular: Language, Religion and Science

Building Background Knowledge: Before beginning the writing task, teachers should
ensure that students have developed the necessary background knowledge and
understanding of the key concepts related to the topic. In addition to the lessons and
resources selected by the teacher, the materials provided in this resource are intended
as optional supports to enhance classroom instruction. Teachers play an essential role
in building students’ content knowledge through intentional instruction, discussion, and
exploration of the topic; the provided resources are meant to complement this learning
rather than serve as the sole source of preparation for the writing task. 

Climate Change and Biodiversity
Biodiversity and Me
Video: The Land As A Teacher
Video: Knowing the Land and Our Roles

Lesson Goal: Students will investigate the impact of human activities on biodiversity
and use the expository writing form to clearly communicate scientific information,
supporting details, and ways we can demonstrate stewardship of God's creation.
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Lesson: Biodiversity (Grade 6)

Curriculum Expectations
Language
D1. Generate, gather, and organize ideas and information to write for an intended purpose and
audience.
D2. Draft and revise their writing, using a variety of informational, literary, and graphic forms and
stylistic elements appropriate for the purpose and audience.
D3. Use editing, proofreading, and publishing skills and strategies, and knowledge of language
conventions, to correct errors, refine expression, and present their work effectively.
D4. Reflect on and identify their strengths as writers, areas for improvement, and the strategies
they found most helpful at different stages in the writing process.
Religion
Students will reflect on God’s call to be stewards of creation by exploring the interconnectedness
of all living things and recognizing our responsibility to protect biodiversity. They will examine how
human actions can impact the balance of ecosystems and consider ways we can care for the
Earth and its resources for present and future generations.
LS2.3 Stewardship of Creation
CL2.3 Creation as a Gift from God 
Science
B1.1 Assess the benefits of biodiversity and describe ways that biodiversity contributes to the
well-being of humans and other living things.
B1.2 Assess the impacts of various human activities on biodiversity, and describe actions that can
be taken to protect biodiversity.
Catholic Graduate Expectations
A Responsible Citizen: Students recognize that caring for biodiversity is a responsibility
entrusted to us by God. They examine how human actions impact ecosystems and understand
that protecting habitats, species, and natural resources supports the common good and ensures
that future generations can continue to benefit from the richness of God’s creation.
A Reflective, Creative, and Holistic Thinker: Students develop an understanding that all living
things are interconnected and that changes to one part of an ecosystem can affect the balance of
creation. They use critical thinking and creativity to explore solutions that protect biodiversity and
promote sustainable ways of living that respect the needs of all living things.
A Discerning Believer: Students reflect on the beauty, diversity, and interconnectedness of
God’s creation and recognize their call to be responsible stewards of the Earth. Through
examining the impacts of human activities on biodiversity, students consider how their choices
can demonstrate respect, care, and gratitude for the gift of creation. 
Catholic Social Teachings
Stewardship of Creation: Students learn that all living things are interconnected and that
humans have a responsibility to protect habitats and ecosystems.
Respect for Life: Students develop an appreciation for the value and dignity of all living things by
exploring how plants, animals, and other organisms contribute to the balance of ecosystems.
The Common Good: Students understand that healthy ecosystems support the well-being of all
people and living things.
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Learning Goals
- I am learning to identify how human activities affect biodiversity.
- I am learning why biodiversity is important to ecosystems and how we can be responsible
stewards of God's creation.
- I am learning how Indigenous Knowledge protects the land and interconnecting systems.
- I am learning to write an expository text that informs and teaches readers about the effects of
human activities on biodiversity and explains how people can help care for and protect the Earth. 
- I am learning to use a structured writing plan to help me explain scientific information clearly to
my reader.
- I am learning to revise my writing by adding scientific vocabulary, details, and explanations.
- I am learning to edit my writing to make sure it is clear, accurate, and easy to understand.

Success Criteria
- I can identify at least three ways that human activities affect biodiversity.
- I can demonstrate why biodiversity is important to ecosystems and at least three ways that
practicing stewardship helps protect God's creation.
- I am learning how Indigenous Knowledge protects the land and interconnecting systems. 
- I can include specific details and explanations instead of simple statements. 
- I can include a meaningful introduction and closing sentence connecting my project to how we
can be stewards of God’s creation
- I can edit for capitalization, punctuation, and spelling errors and produce a final copy that is neat,
organized, and easy to read.

Assessment
Consider using the “triangulation of 
assessment” that allows students to 
demonstrate their understanding in ways 
that best fit their learning profile and 
communication strengths. Refer to this 
checklist for examples.

Accommodations/Modifications
- Read and revisit the provided passage multiple times as a whole class to support
comprehension.
- Pre-teach key vocabulary and revisit it throughout the lesson.
- Provide a graphic organizer to help students plan and organize their ideas.
- Supply modified graphic organizers with fill-in-the-blank structures or sentence stems.
- Use anchor charts with sentence starters and exemplars to support writing.
- Reduce the number of required supporting details while maintaining the focus on 
demonstrating understanding of the topic.
- Provide scribing support and/or access to speech-to-text technology as needed.
- Pair students strategically for peer modeling, collaborative brainstorming, and oral rehearsal.
- Utilize first-language resources and bilingual dictionaries for Multilingual Language Learners.

Materials/Resources
- Index cards
- Mentor Text
- Finding the Gist
- TIDE anchor chart
- TIDE organizer
- Lined paper
- Writing Checklist
- Student exemplars
- Pencil crayons for colour coding (green,
yellow, orange, red)
- CUPS and ARMS anchor charts
- Reflection template
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Minds On (Whole Group)

Teacher: Before we start reading about how different living things connect with each other, let’s
think about what makes a sports team or a music group successful. Imagine you are putting
together a basketball team. What would happen if every single player on the team was only good
at shooting three-pointers, but nobody knew how to pass, play defense, or rebound? (Allow
students time to share their ideas.)

Possible prompts:
What happens if everyone wants to do the same job on a team?
Why do we need players with different skills like speed, height, or good passing?
Think about a musical band or an orchestra. What would it sound like if there were only
drums, and no guitars, pianos, or singers?
How do different instruments work together to make a great song?

Teacher: That's right! A team needs different players with unique skills to win games, and an
orchestra needs many different types of instruments to play a beautiful song. Each part has a
specific job, and they rely on each other to succeed.

Nature works the same way. In an ecosystem, we need variety. We need microscopic bacteria,
massive trees, insects, predators, and prey. This variety of life is called biodiversity. Every single
living creature has a specific role to play, like a player on a team. If we lose even one species, the
whole ecosystem can face serious trouble.

Today, we are going to learn why biodiversity is so important to keeping ecosystems healthy.
We'll also look at how human actions can accidentally hurt this balance, and explore how we can
act as good stewards to protect and sustain the incredible variety of life on Earth.

Faith & Scripture Connection: Ask students, "What does it mean to say that all of creation is
'very good'?" and "How can we show gratitude and care for the people, animals, and environment
that God has created?"

You may choose to post the following passage on the board for the duration of the writing task:
"God saw everything that he had made, and indeed, it was very good."
— Genesis 1:31

Teacher: This passage reminds us that everything God created has value and purpose. The
people, animals, plants, and the Earth itself are all part of God's good creation and deserve to be
treated with respect and care. Because creation is a gift from God, we are called to appreciate its
beauty, protect its resources, and act as faithful stewards of the world around us. When we care
for creation and treat others with dignity and kindness, we honour God's work and help ensure
that His gifts can be enjoyed by future generations.
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Action

Read mentor text and find the gist (whole group)
Before introducing the mentor text, pre-teach the following vocabulary to students:

Biodiversity: The variety of different types of life found on Earth or within a specific ecosystem.
Ecosystem: A community of living organisms interacting with each other and their non-living
environment (like water, soil, and air).
Stewardship: Taking care of the world God entrusted to us.
Indigenous Knowledge: Ways of being, learning, and doing rooted in the understanding of
systems, relationships, and interconnectedness. Knowledge that has been passed down
through oral histories, languages and cultural practices.

Read the mentor text, Biodiversity, aloud and have students follow along.

After reading, introduce the strategy “Finding the Gist.” Explain that finding the gist means
identifying the most important idea or main point of what was read. The gist is a brief summary that
captures the central message of the text without including too many details. As a class, work
together to create a gist statement. Remind students that a gist should be short, clear, and focused,
ideally 20 words or fewer. 
Sample Gists:

Use TIDE organizer (Whole group)

Review vocabulary and re-read the mentor text as a class. Review the gist that was previously
created. After reading, introduce the TIDE anchor chart, pointing out the different coloured sections
and provided sentence stems. 

Introduce the writing prompt: God created a rich and diverse world filled with many living beings.
Explain how human activities affect biodiversity and describe ways we can be responsible stewards
of God's creation. 

Distribute the TIDE organizer to students. Using the TIDE anchor chart as a reference, 
guide students in brainstorming ideas to complete each section of the organizer. Encourage
students to use the prompts on the anchor chart to support their thinking.

Who? Did What? Where/
When?

Joiner
(Conjuncti

on)

Who? Did What?

Human activities are altering
animals' habitats and

decreasing biodiversity

on Earth so we must practice
stewardship to protect

God’s creation.

Species are suffering every day because human activities are affecting
biodiversity.
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If students are already familiar with the TIDE structure, they may work with a partner or in
small groups to collaboratively generate ideas. If this is their first experience using the
organizer, complete the process as a whole-class shared writing activity.

Students can record their ideas in point form rather than full sentences to support efficient
brainstorming and focus on content development. Students do not have to use only ideas that
come from the mentor text, they can use any idea that may have also been learned in the
previous lessons.

Sample:
T - Human activities are altering animals' habitats and decreasing biodiversity on Earth, so we
must practice stewardship to protect God's creation. 
I -Forests are being cut down, leading to animals' habitats being destroyed.
D - Support organizations restricting clear-cutting activities in certain areas.
I - Climate change is causing ocean temperatures to rise and leading to the damaging of
marine life. 
D - Burn less fossil fuels to slow the rise in global temperature.
I - Overfishing and hunting are causing a drop in biodiversity.
D - Follow the laws in place to protect the fish.
E - Overall, it’s our responsibility to protect God’s Earth by promoting biodiversity because
healthy ecosystems depend on a variety of plants, animals, and other living things. 

Begin first draft of writing

As a class, begin collaboratively expanding the ideas from the TIDE organizer into complete
sentences. Encourage students to refer to the TIDE anchor chart for sentence stems,
transition words, and organizational support as they write. Use lined paper and remind
students to skip lines between their writing to leave space for revising and editing.
Sample:
Ecosystems thrive because of biodiversity and humans must practice stewardship to protect
God's creation.  According to the text, “people cut down forests for lumber,” destroying the
natural habitat of many animals and leading to the extinction of some of these animals.
Humans can support organizations that mandate restrictions on certain areas from clear-
cutting activities like mining and drilling. Another factor is climate change, which is leading to
“warmer ocean temperatures damaging fragile ecosystems, such as coral reefs,” which are
home to thousands of fish species. Reducing the amount of fossil fuels we burn, such as by
walking instead of driving, helps slow the rise in global temperatures.  Finally, the text states
that human activities "overfishing and overhunting have also caused a drop in biodiversity.” 
We can follow the fishing laws and obey marine protected areas where fishing is banned in 
order to help the fish population thrive. Overall, it’s our responsibility to protect God’s 
Earth by promoting biodiversity because healthy ecosystems depend on a variety of
plants, animals, and other living things. 
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Colour-coding *Teachers may also choose to complete colour-coding before the first draft of
writing, depending on student needs.

Colour-coding student exemplars is used as a visible, concrete way to make strong writing
“transparent” for students so they can notice and internalize what effective writing looks like
before they try it independently. Students are also shown examples of writing that 
have missing components so they can identify gaps, recognize areas for improvement, 
and understand how to strengthen their own writing by adding missing elements such as
details, transitions, or clear organization.

Students will use green, yellow, orange and red pencil crayons and the TIDE anchor chart to
identify and underline the specific sentences. They can then colour in that specific part of the
rocket ship. The rule is that you can only “launch” a full rocket ship! You may wish to complete
some of them as a class or have them work in small groups/pairs.

Edit/Revise
- Now that students have seen examples of other students’ writing, it is time to edit and revise
their own work. Students should use this editing checklist for reference.
- Students will use the CUPS and ARMS anchor charts to carefully edit and revise their
writing.
- The teacher will explicitly model how to revise writing by improving sentence structure,
adding or replacing vocabulary, and incorporating transition words to improve flow and clarity.
- Students will be encouraged to reread their work multiple times to check for meaning,
organization, and sentence fluency, making purposeful improvements each time.
- Students should produce a final copy after completing thorough revisions and edits to ensure
their writing is clear, organized, and free of errors. 

Consolidation and Reflection 

Ask students to respond to the following questions orally (Whole group or Think/Pair/Share):

Why is biodiversity important for healthy ecosystems to survive? 
What Indigenous Knowledge can be applied to protect biodiversity and ensure
sustainability for the next seven generations?
What responsibility do we have toward being stewards of the Earth in our role of
protecting God’s creation? 
How can we show respect and care for animals and habitats in our daily actions?

Have students use the reflection template to set goals for their next writing task. (Individual)
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