
A GUIDE TO 
USING THIS 
RESOURCE 

IN A GOOD WAY



This means that you can click on 
numerous links within the document 
and be taken immediately to 
connected resources including, but 
not limited to, articles, websites, 
blogs, videos, and audio clips. From 
the table of contents, you can also be 
linked immediately to any section of 
the resource you wish to explore 
instead of having to scroll through the 
entire document to get to that page.

“Culture Inspires Art
featuring First Nations, Métis, and Inuit Artists”

is an ON-LINE ‘LIVING’ DOCUMENT. 



All content within this PowerPoint is taken 
directly from the EOCCC document, 

Culture Inspires Art
featuring First Nations, Métis, and Inuit Artists



For this reason, and in order to satisfy the 4 main objectives of this resource, 
it is of utmost necessity to focus the same attention

to the front matter (pages 6 through 35) 
as to the classroom learning components (pages 36 through 137)

MAKING THE BEST 
OF THE LEARNING OPPORTUNITIES 

PROVIDED IN THIS RESOURCE

Many school boards do not have an Arts Consultant to support classroom 
teachers at the Elementary level. This is often an area of the curriculum that 
educators feel less confident about. Many art projects feature West Coast art 
or art from distant nations. 

We need to provide students, teachers and the community with a greater 
understanding of Indigenous Art reflected in our own region in Ontario. When 
speaking about or using Indigenous Art, artifacts stories, or history, it is always 
important that local First Nation, Métis, and Inuit community partners 
be contacted, and their guidance sought.



4 MAIN OBJECTIVES (page 6)

1. To support both the Indigenous community of artists as well as our Catholic
Community of teachers by providing a resource that respects that “Indigenous 
peoples have the right to maintain, control, protect and develop their cultural 
heritage, traditional knowledge and traditional cultural expressions, as well as the 
manifestations of…oral traditions, literatures, designs…and visual and performing 
arts (Article 31.1 United Nations Declaration of the Rights of Indigenous Peoples);

2. To answer number 62 and 63 of the Calls to Action of the Truth and Reconciliation 
Commission (http://trc.ca/assets/pdf/Calls_to_Action_English2.pdf) by providing a 
resource that provides both teachers and students an opportunity to learn about 
Indigenous culture from Indigenous community members;

3. To provide a cultural context so that both teachers and students may consider “how 
personal, sociocultural, historical, and political frames of reference have a bearing on the 
creation and interpretation of particular works in the arts” (Ontario Arts Curriculum, 
27);

4. To consider how art is reflective of each person’s background. Students will be 
provided with opportunities to reflect on their own cultural background, their Catholic 
faith, and their worldview as they both analyze and make works of art which are 
inspired by Indigenous ways of knowing.

http://trc.ca/assets/pdf/Calls_to_Action_English2.pdf


Relationship: learn about the Indigenous peoples’ territories that you live on;
Respect: be humble about your knowledge of a history and culture that is not 
yours and respect the knowledge, spirituality and wisdom of these cultures;
Responsibility: don’t be afraid to ask questions; you can not be an expert in 
everything;
Reciprocity: integrate Indigenous understanding through community 
partnerships.

First Nation, Métis, and Inuit community partners are the key resource to our goal of 
integrating Indigenous perspective and world view into our schools as they provide the 
teachings and understandings of their community.

“Nothing about us, without us” is a motto for schools and teachers to remember when 
beginning to look at Indigenous culture and perspective.

Before beginning the work in your classroom… 
LEARN THE 4 R’S OF TRUTH AND RECONCILIATION (page 7)



It is of utmost importance, that we understand that appropriating Indigenous works of 
art would be disrespectful and will not lead us to reconciliation with Indigenous peoples.

It needs to be done in a good way so that we teach future generations how to be 
respectful of First Nations, Métis and Inuit artists (page 12).

APPROPRIATION APPRECIATION
• Adopts the style, trend, tradition, etc. from 

another culture; usually a historically 
oppressed group

• Takes/Steals aspects of a culture
• Shows no understanding; doesn’t know the 

significance of the symbol, style, tradition, etc.
• Is disrespectful, belittling, offensive

• Seeks to learn about and understand another 
culture

• Honours the culture/people
• Is respectful
• Broadens perspectives
• Celebrates the culture/people
• Not used for personal gain/interest
• Acknowledges inspiration

Cultural appropriation disregards the sacred meanings and stories associated with those 
practices or items that are being taken. How do we also avoid cultural appropriation, and 
discourage mimicry of Indigenous Art forms in the classroom and still provide an opportunity 
for elementary students and their teachers to answer the Calls to Action and build “student 
capacity for intercultural understanding, empathy, and mutual respect”?



When speaking of Indigenous Art, we must become familiar with and recognize the 
distinct INDIGENOUS GROUPS in EASTERN ONTARIO (page 10).

This resource will focus on the following 4 groups:

1. Anishinaabe—specifically Algonquin
2. Haudenosaunee—specifically Mohawk
3. Michif/Métis
4. Inuit-- Qamani'tuaq (Baker Lake), Nunavut



“Art is a reflection of the very essence of who we are. It tells our story, 
and it can reveal our true selves. Art incorporates our personality, our 
history, our culture and our time. No education could ever be complete 
without a study of the arts. It explains and ties together all curricula. ”

“Culture Inspires Art featuring First Nations, Métis, and Inuit Artists”
allows educators and students to explore the following 

INQUIRY QUESTIONS (page 7): 

1. How might an understanding of Indigenous Art be 
deepened by analyzing contemporary art works by 
artists from Eastern Ontario who represent Mohawk, 
Algonquin, Métis and Inuit cultures?

2. How might the lens of Catholicity be used to discern 
a deeper understanding of each?



• Have a Rationale - Begin by connecting with student voice, the time of year, 
the territory your school is located on. Have a rationale for choosing the lesson 
that you choose.

• Connect with Community - Reach out to the Indigenous Education Lead in your 
school board to connect with a Community Partner who could support the 
work you are doing in your classroom, and to understand appropriate protocol 
for engaging with that Community Partner. If possible, invite the artist from this 
resource into your classroom.

• Communicating Together – A conversation about how to address your 
community partner in a respectful way will be appreciated and will avoid 
uncomfortable situations. Accept suggestions with humility. Your role modeling 
to students has a big impact and is key to good relations as they grow and 
mature.

• Connecting to Indigenous Ways of Knowing – Elders, Dr. Pamela Toulouse’s 
“What Matters in Indigenous Education: Implementing a Vision To Holism, 
Diversity & Engagement”, and the Medicine Wheel teachings can assist you.

“HOW TO USE THIS RESOURCE” (pages 21 through 26)
details how to do so effectively and respectfully.  A few highlights 
are included below, but you are encouraged to read this section in 
its entirety prior to beginning the learning experiences.



It is important to take into consideration the guiding principles of 
Indigenous concepts around achievement, The Ontario Catholic School 
Graduate Expectations, as well as the expectations of the Ministry of 
Education who through the Growing Success document, notes that the 
“primary purpose of assessment and evaluation is to improve 
student learning”(Growing Success: Assessment, Evaluation and 
Reporting in Ontario's Schools, p.6).

ASSESSMENT (pages 27 through 31)

“The General Directory for Catechesis, in discussing the nature of 
educating for mission, suggests that religious literacy should not 
be limited to that of Christianity but extended to include other 
faiths. One of the important factors for overcoming cultural and 
religious intolerance is knowledge and understanding of the 
‘other’ coupled with an opportunity for cross-cultural and 
interreligious dialogue” (Religious Education, 1-8, p.50). It is also 
important to keep in mind that Indigenous Spirituality is not a 
religion. It is a way of being, it is an understanding of teachings 
that has been passed through Elders since time immemorial.



This story speaks to many Indigenous 
values held about the concept 
of education. It speaks of respect for 
Elders, for place-based learning, for 
learning on the land, of experiential 
learning, and for the importance of 
every voice. Although Thomas was 
just a boy, he was seen and 
personally felt that he was an 
important part of the ceremony and 
the community. He was given the 
time and the opportunity to learn in 
his own way in a patient, kind, and 
loving way. And he remembers the 
lesson still.

HONOURING INDIGENOUS WAYS OF KNOWING 
(page 29) 

The needs of the whole student 
is the base consideration 

in Indigenous descriptions of education, 
and the guiding principle 

in Indigenous conceptions of student achievement.



ASSESSMENT –
FOR, AS, AND OF LEARNING

(page 30)

Growing Success says that “Teachers create 
environments in which all students feel valued 
and confident and have the courage to take 
risks and make mistakes. In their important 
professional role, teachers show students that 
they care about them, and model a love of 
learning that can deeply influence their lives. 
Teachers’ professional judgements are at the 
heart of effective assessment, evaluation, and 
reporting of student achievement” (p.8).

Assessment FOR Learning/Assessment AS 
Learning
Assessment for learning and assessment as 
learning also require that students and teachers 
share a common understanding of what 
constitutes success in learning. Success criteria 
describe in specific terms what successful 
attainment of the learning goals looks 
like (Growing Success, p.33).

Assessment OF Learning = Evaluation



Integrate Indigenous 
perspective in a meaningful 
way by incorporating 
Sharing circles into your 
practice. Specific protocols 
and further details are 
included in this resource.

How can assessment and evaluation honour both 
Indigenous and Non-Indigenous views?

SHARING CIRCLES 
(pages 31 and 68)



“I was born to walk this beautiful Earth as Artist…
The art speaks to my soul, like words whispered from the Spirits 

up above.
And if anything tried to separate me from my ‘heart’

I would not know who I am.
I would not know what I am.

I would not know why I exist.”

Tammy King - Mohawk Artist

Within this document you will find biographical details,
artist contact information, videos of each artist 
demonstrating her interpretation of her culture through 
art, and accompanying, connected learning experiences.

Sylvia Tennisco – Algonquin Artist from Pikwakanagan, 
Ontario

Tammy King – Mohawk Artist from Akwesasne, New York

Saelym Degrandpré – Inuit Artist from Ottawa, Ontario

Jaime Morse – Cree-Métis/Michif Artist with Indigenous 
Programs and Outreach, National Gallery of Canada, from 
Ottawa, Ontario MEET THE ARTISTS 

(pages 10-13, 32-33)



LEARNING EXPERIENCES 
(pages 36 through 137)

The learning experiences connected to each of the 4 Artists 
are organized into 20 components.

The following slides will break down 
these learning experience components.



1. Divisional Focus – targets the overall divisional focus, but allows 
for modifications to the experiences for use in other divisions 

2. Artist’s Statement – allows for each artist to share some thoughts 
about herself

3. Link to Artist Video –captures each artist in her environment, 
creating her art, while making cultural and life connections

4. Goals of the Learning Experience –speak to developing creativity, 
communicating, understanding culture and making connections 
are listed for each learning experience

5. Big Ideas - reflect the deep learning competencies of the learning 
experience

6. Essential Question - could be used in a sharing circle either as a 
means of assessing for learning before the experience begins or 
as assessment as learning as the students’ understanding grows 
or even as evaluation of learning at the end.

BREAKING DOWN THE LEARNING EXPERIENCE:
… GROWING UNDERSTANDING



7. Truth and Reconciliation Commission Calls to Action
8. United Nations Declaration of Rights of Indigenous 

Peoples
9. Scriptural References
10. Religious Education Expectations
11. Catholic Graduate Expectations

Within the Religious Education 1-8 document, teachers are reminded of look fors
when assessing Expectations in their students. For each section, primary, junior and 
intermediate, an overview of Big Ideas is provided for teachers. The Big Ideas 
include: Celebrating, Believing, Living a Moral Life, Living in Communion, Living in 
Solidarity, and Praying. In each division, the Big Ideas are unpacked for teachers. 

It is particularly in the Living in Solidarity Big Ideas, that we, as Catholic Educators, 
can see ourselves called in response to the Truth and Reconciliation Commission’s 
Calls to Action. They also align with the United Nations Declaration of the Rights of 
Indigenous Peoples

BREAKING DOWN THE LEARNING EXPERIENCE
… LIVING IN SOLIDARITY



Examples of … 
12. Evaluation and Assessment Tasks

1. Overall Expectations
2. For, As, Of Learning Tasks 

13. Suggested Success Criteria

BREAKING DOWN THE LEARNING EXPERIENCE
… SHOWING UNDERSTANDING



Examples of … 
15. Minds On

16. Action
17. Consolidation

… THE EXPERIENCE ITSELF
BREAKING DOWN THE LEARNING EXPERIENCE



Examples of … 
14. Materials Required
18. Cross-Curricular Connections
19. Mentor Text Connections
20. Additional Resources

BREAKING DOWN THE LEARNING EXPERIENCE
… SUPPORTING THE LEARNING



The Ontario Arts Curriculum underlines that “everyone 
views the world through various lenses, and our views 
of the world and our life experiences inform our 
understanding of works in the arts.”

Students need to be taught that the arts are not 
created in a vacuum; they reflect the personal, social 
and historical context of the artists. This is true for 
works created by professional artists and by the 
students in the classroom.

Enjoy using the “Culture Inspires Art featuring First 
Nations, Métis, and Inuit Artists” resource to introduce 
your students to 4 Eastern Ontario Indigenous Artists 
and their culture: enlighten them, engage them, and 
empower them.  

Honour these 4 Indigenous Artists 
and your students, as well!
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